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Teacher’s Guide

Southeast Asia: A Historical and Geographical
Background

This module builds on the main concepts introducéaelntroduction to Social Sciencesiodule
and explores these in the context of SoutheastBsmging these concepts closer to the cultural
experience ofthe students.

The module introduces the ancient history of Saghésia, covers background information on ancient
India and China and goes on to overview the cdlbisiry of Southeast Asia. Students will consider
the political, economic and social implicationgolbnialism in the region as well as other aspects
essential in understanding the development og&tlfiem, such as religion and land use. It lookket t
background of emerging nations up until their ashgeindependence. However the module does not
cover issues faced by contemporary Southeast éaiartries; this will be part of an upcoming module.

The module has the following features:

e AdetailedTeacher’s Guidavith answers to all activities and exercises imtioelule. The
Teacher’s Guide can be used in a variety of waysdmhers of all levels of experience. There
are suggested options for many of the activitiisermodule depending on the level of the
students and the time available.

e Supplementary materiaht the back of the Teacher’s Guide with additioedrence
materials for the teacher and/or independent amsigts for the students.

e Skills boxesThese are special keys located next to the \v&&ouvity headings that

summarise the critical thinking and informationgessing skills targeted by each particular
activity or exercise.
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1. Before you Begin

Concepts Skills practised
Mainland Southeast Asia Reading comprehension
Island Southeast Asia Organising information
Ethnic diversity in Southeast Asia |dentifying
The culture of Southeast Asia

At the end of this chapter the students will be akl to:

Identify the main features of Southeast Asia
Identify the main ethnic groups of Southeast As@tions

Identify some of the important issues relevanthoie diversity in Southeast Asig
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1. Before you Begin

Brainstorm

Get students to brainstorm everything they cak thfiabout Southeast Asia.

They might mention ideas suggested in the ‘hirtthey might bring up such concepts as ethnic diyers
colonialism, etc. Anything the students say he@s

Get the students to compare their lists in painenidiscuss as a class.

Exercise
Skills:

Categorising
information

Get the students to do this individually but enegerthem to consult with a partner. Alternativalydents

can do this exercise in groups.

When they have finished, discuss as a class arebmeé answers on the board.

Possible answers:
History - Southeast Asian countries share a common histoogt were colonised in the past.
Geography- water and forest dominate in most SoutheastrAsmaintries’ physical
environment.
Economics- Southeast Asia is an economically diverse refistmmany poor developing
countries in Southeast Asia face similar problefm®eign debt and not enough money in
the state’s budget to spend on health and educé#biopeople.
Politics— Many countries in Southeast Asia have facedigallicrises during their struggle
for independence and for years afterwards. Some kil not recovered.
Development- many countries in the region face the problerohafice between protecting
their environment and natural resources, and ecanalavelopment. People throughout all
Southeast Asia grow rice.
Culture — traditional beliefs are common across the region.
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Discuss the questions with the students and gare &few minutes to write down the answers othgeht

to write down the answers for homework.

Alternatively you can get them to brainstorm onrtbe/n and make some notes in the spaces provided
and then discuss together.

Possible answers:
A. The Introduction to Social Sciences module intredubree basic ways of organising
societies: bands, tribes, and nation sakodern Southeast Asian societies are all nation
states. Most countries have democratieguwents at least officially. Some of them are
constitutional monarchies (more or lesederatic), some are dictatorships that call
themselves democracies, some are auth@mtalemocracies (democratic in form but the
central government has most power), amdesare communist.

B. Many Southeast Asian people still retain a lotritifati characteristics — the community
plays a very important role in people’s lives. Tigisspecially true of ethnic minority peoples
in remote isolated areas.

C. Two thousand years ago most societies were tribbamds. However, some places, like
the Indus Valley Civilisation, already had develdgephisticated urban life and was
governed by a monarch. It operated more like aamasitate than like a tribe.

Ask the students how many Southeast Asian coutlgscan name. Get them to place them on the
map.
Discuss the questions with the students. Recoirait@vers, even if they are wrong. After you finis
the teaching the first sections of this module, etiack to these questions and see if it is easiénd
students to answer them now.
Answers:
A. 1. The Philippines
2.Brunei
3.Indonesia
4.Singapore
5. Malaysia
6. Cambodia
7. Vietham
8. Thailand
9.Laos
10 Myanmar
11 East Timor
B. India, China, Hong Kong, Macau, Papua New Guineal_&ka, Bangladesh,
The Maldives, Bhutan
C. China, India, Russia, the USA, many European casjtand many more.
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Option 1. Get the students to guess the answers. Then play the general knowledge quiz. Put answers
on bits of paper and stick them up around the classroom. Give the questions to groups of students and
get them to find the answers.
Option 2: You can use this quiz as a team game (give half the questions fodedrhalf the questions
to team B or put questions on the board and have teams compete to give correct answer).
Option 3: Use this quiz as a homework research project
Answers:
a. 4,492,150
b. Malay, English, Chinese
c. Dong
d. Manila
e. Indonesia
f. Sngapore
g. Indonesia
h. Mt. Kinabalu (Malaysia)
i. Mekong
j. East Timor
k. Thailand

Brainstorm

Skills: Put the mind map on the board and fill itin as the students come up with answers.
Organising

- In pairs, students choose one country and study it, using the country fact sheets and any

Orsg';‘r']'i;:ng other information they can get. They fill in the necessary information on the board.

information

EXTRA SECTION
Use the Country Fact Sheets for this activity.

Alternatively students in groups can complete the whole mind map as a homework project —
they can study the country sheets for all the Soulfsaisicountries.

hitteree il If possible get students to look back at the Introduction to Social Sciences module and review
some of the problems they have identifidternatively brainstorm what problems there could
Reasoning be.

Possibleanswers:
Ethnic misunder standing and racism; religious differences; language difficulties; choice of
language for education; conflict over land; power sharing conflicts.
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2.

Ancient Southeast Asia

Concepts

Skills practiced

Civiisation

Surplus and inequality
Classes

Geography of Southeast Asia
Ancient Southeast Asia
Ancient India

Ancient China

Information processing
Reading comprehension
Map skills
Fact finding
Reasoning
Making lists and definitions
Cause and effect
Brainstorming
Guessing
Developing an opinion
Free writing
Role play
Making decisions
Problem solving
Looking for evidence
Making questions
Advantages and disadvantages
Presentation skills

At the end of this chapter the students will be all to:

find all Southeast Asian countries on the map

know the basic facts about all Southeast Asiantdesin

describe civiisation and culture

describe the features of the earliest civiisations

explain the relationship between surplus and

iriygua

identify the earliest Southeast Asian empires acaté them on the map

describe the origins of the people of Southeast, Agilia, and China and trace their migration

begin working with timelines
look for historical evidence

[%2)
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2. Ancient Southeast Asia
2.1 INTRODUCTION

In the introduction to this module students hawrnistormed all sorts of information about

SKills, Southeast Asia. In this chapter we will focus anftistory of Southeast Asia, and particularly
ancient history. Students might not know much abaaient Southeast Asia, but it’s good to
see what ideas they might come up with.

Preview

The question ‘Can you be sure about it?’ referk babistorical sources and evidence that the sisde
have studied in the Introduction to Social Sciefi€td®y have studied that module). Remind thdestts
about this.

Example answergremember, these are only examples for your infGomaStudents can say
whatever they want here):
A. Many ethnic groups in Southeast Asia originally efmom Mongolia.
This is what our traditional beliefs say.
Yes, because that'’s the history of our peaople
No, there are no records such as a written historynaterial evidence such as human
remains, so we cant be sure.
B. Archaeologists can dig in the ground for some malewvidence (remains of buildings,
tools, bones, etc.), historians can analyze writemords from the time. For example, even
though no written records were found from ancienpees of Southeast Asia, Chinese
records talk about the Empire of Funan on the seurtitoast of Vietham.

Skills: Reading
comprehension,
applying information

Possible answers:

Most historians agree that the history of Southéasa is based on movements of peoples.
It is very important to keep in mind, however, thvatcan never know for certain about

things that happened such a long time ago. Thiptenavill only present one perspective on

the events of ancient Southeast Asia.

It is difficult to know exactly what happened sadiong time ago because there are no

written records left to tell us, and there’s hardiyy other material evidence. Often many
different groups of people have lived in the sataegoone after another, so it is hard to tell

who did what.

Written records are usually the easiest evidencéi&iorians and archaeologists to base
their accounts on. However, written retoare often biased. Material remains (buildings
and other objects, as well as humararas) are usually more objective. Sometimes hestigri
have to rely on accounts by a third pdfoy example Chinese records about the empire
of Funan).
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2.2 WHAT IS CIVILISATION?

Make a list on board of students’ ideas. Then teagharagraphs and compare it to the ideas the
students mentioned. Students identify which papgissthe US, and which paragraph is Russia.
Answers:

A. America

B. Russia
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e Students brainstorm a list in pairs or individudlljis is just a way to get students thinking.
skills: Making| | Nere are no correct answers here. This is tafaltp the students. The following is only an
Ii(sjtesf,i nrir:;kri]r;g example of the kinds of answers students might agnveith.
Example answers
language
traditional clothes
religion
food
music
environment
family
Once the students have listed their prioritiestggzh to compare their lists. Discuss. Put the postilar
three aspects of culture on the board. For exastoldents might agree that language, food, anccmusi
are the most important aspects of their culture.
Discuss why the students think these are partigifaportant.
Get the students to brainstorm and draft a defmif culture. Then read the paragraph and conitpare
with students’ responses.

A. Students check off the words that are part oficeilaccording to their opinion.
Answer:
All words in this list are part of culture.
B. Students make up a list of things they believeatdrlong to culture. There are no correct answers
to this - it depends on the students’ ideas.

OMMUO >

TR} The major similarity between the highlighted axgfdke ancient civilisations is that they are all
skills: Finding| lOCated in major river valleys. Ask the studentiéy can think of why all the civilisations
started in river valleys. You can come back todhisstion at the end of this module, when the
students study the Land and Land Use section andaddout the different methods of rice
cultivation and their effect on human society.

Answers:
A. Egypt, Mesopotamia (present day Iraq), India, @hin
B. They are all in river valleys.
C. River valleys provided land that was fertile eno@ighintensive agriculture, and fresh
water that allowed for growth of settlements.
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10

Divide the class into four groups. Let each groupose one of the four areas of ancient civilisation
Students brainstorm everything they can think otift. They might not know much, but this is jtest
get them thinking. This is just a very short exaci hey might mention that these civilisationsaver
possible because they were located near great.riieey might say what modern countries they are
located in. Or any other information they mightkhof.

Group work

Skills: Matching

Students match the pictures with captions in gréoipis pairs, or individually).
Answers:

Al
B.2
C.3

2.3SURPLUS AND INEQUALITY
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el A. Students look at the pictures, and write a diast 2 sentence) description of each.

SKills: Cause They put the pictures in a logical order.
and effect [ Possible answers:

2 - People produce things

4 - People barter goods with each other
3 - There is a surplus.

1 - Classes are formed

B. Students complete the cause and effect chairmnfotimation from the text.
Answers:

farmers begin

human activities to have some people can barter and power,
become more surplus and spend time on trade develog inequality and
efficient P . crafts classes develop
Spare time

Case study

Options:
1. assign the text for homework
2. read paragraphs in pairs, and then partners rieelparagraphs to each other.

Skills: Reading
comprehension,
cause and effect

Have a discussion of the story about Taa andrityfa

Possible answers:
- Taa’s community sounds like a tribal society. Eiemo mention of money — only
barter; and no mention of any central governmettie-community is self-sufficient.

- The surplus of food in Taa’s family allows thenhire extra workers to work on their
banana plantation, and also to spend time doinggkiother than just grow bananas (making
pots, supervising other villagers, helping othanflies with food). Taa’s family also enjoys a
lot of influence in their community. The other rbers of the community can work on Taa’s
family plantation and get extra goods.
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2.4 CLASS SYSTEM

Get the students to look at question A on pageei@dthey read the text. Give them a time limi}(2

minutes?) to skim the text and find the answer.
Then they look at question B and try to answeioitrf memory. If they can't do this, give them 2 oties

to check the text.
Give the students 15 more minutes to find the arst@ejuestions C-F.

Discuss the answers.
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Exercise

Skills: Selecting

topic sentences,

reading for gist,
scanning,
inferring

Answers:

A

mooOw

Il. answerlV is also close, bull is better, as the text talks more about classés thbout
trade, besides, the title of the section is ‘clagstem’.

[ll . Other answers only summarise the different paaphs of the text

rulers, priests, farmers, craftsmen, merchants)dreamissionaries, scholars

indigenous cults, organised religions (Hinduismy@Bhism, Islam, Christianity

Trade brought in more opportunities for peoplensore crafts developed — craftsmen could
now sell more of their goods to far away placesth\tvade, the merchant class developed —
they traveled around and made money by buying elithg goods that other people made.
The rulers participated in trade and became riclhether words, people who were successful
in trade became richer and rose to become memlbjeiferent classes.

| - paragraph 3

Il - paragraph 1

[ll - paragraph 5

IV - paragraph 2

V -paragraph 4

Southeast Asia Teacher’s Guide
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2.5 GEOGRAPHY OF ANCIENT SOUTHEAST ASIA

Students guess the answers before reading th& hextthey read the text to check their answers.
Answers:

more than 40,000 years ago

the Negrito people

black-skinned, short, with curly hair

possibly the Negrito people, but this is not certai

Some of them came down the rivers that flow fromaiothers came by sea via Hong
Kong. It is not known exactly how the Negrito peagpdt there.

moow>
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Discuss the questions with the class.

Answers:
We dont know if the information in 1 and 3 is truEhe author refers to what historians
believe, but there is no evidence. Paragraph #dwer, has specific evidence —
archaeological findings.
Other evidence that could make information in paaadps 1 and 3 more reliable, could be
reference to some other archaeological findingsyotten records from the time.

Group work

Skills: Applying
information

Answers:

This evidence is not true; it is completely invehti¢ is used here as an example of possible exégen
what evidence might look like.

Answers: 1.c 2.b 3.a

Answers:

A. The Negrito people were the indigenous peopleofteast Asia. They are probably
related to Australian Aborigines gmbably migrated from Africa many thousands of
years ago.

B. China

Southeast Asia Teacher’s Guide

15



16

Example answer:
Skills: Reasoning The reason the text uses a lot of words like thahat it is not known for sure how
exactly things happened in ancient Southeast Asia.

The text mentions archaeological excavations.

Skills: Developing
an opinion

Possible answers:
A. Most probably, as the Negrito people were forcedtioéir lands by new arrivals, they
mixed with the new races but their communities Havgely disappeared. Some isolated
communities still remain in remote areas of thelippines.
B. The Negrito people are likely to have lived on tloast and along river-banks because
they did not have the tools to cut down trees andigeper into the jungle. Most areas in
ancient Southeast Asia were covered with very damsgle and the Negrito people did not
have iron tools that would be necessary for cuttifogvn the trees.
C. Development of iron-working allowed people to makech stronger and more effective
tools. They could now cut down more trees and nirake agriculture tools such as ploughs.
This helped make agriculture more efficient. THsoahelped to create surplus — people could
now make more food.

Discuss which rivers the new migrants would havedusrrawaddy, Salween, Mekong, The Red River) etc.
Find these rivers on the map. Get the studentot& with a partner or individually to trace the tesion the
map.

Groupwork ) _ _ )
First, brainstorm with the students what were #wdrs, based on the readings (agriculture,

Skills: Analysi T o
trade, waterworks, towns, social differentiatiobgt groups choose a factor each. Groups
each write about their factor, then present tosclas

Example answers:
Agriculture: agriculture helped create the surplaé food that in its turn helped create
specialisation and development of crafts and traded social stratification (different classes
of society). This resulted in the development effitst Southeast Asian empires, kingdoms and
nation-states.
Trade: trade helped establish relationships betweemmunities and encouraged travel,
exploration, navigation skills, and knowledge obgeaphy. Settlements located in strategic
positions for trade developed into cities and eualy into powerful empires.
Waterworks: when people learned to control water tfte purpose of irrigation, this boosted
the efficiency of agriculture. As agriculture be@amore efficient, population density
increased.
Early towns: towns developed when agricultural $uspallowed higher population densities.
Towns served as trade centers and contributed ¢odiavelopment of early empires.
Social differentiation: once there was surplus @bd, some people started to have more than
others. They could get other people to work fomth&owerful leaders emerged. They could
control whole societies. Kingdoms and empires apea.

Brainstorm

Possible answer:
Geographically, we call it mainland Southeast Aara island Southeast Asia. Based on
human activities, we can say agrarian Southeasa A&sid maritime Southeast Asia.
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Map work

Skills:
Developing an
opinion

Get students to trace the routes on a map - tleyssathe map on page 14, the outline map on page 3
or any other Southeast Asia map.There is no caaresster here, it is up to the students which wey th
choose, as long as they can explain its advantamgkedisadvantages.
Example answers:

Advantages

Disadvantages

Isthmus of Kra

Quick — no need to wait for monsoon winds,
need to sail through the Straits of Malacca

fHtave to unload the ship and carry everything
the other coast through the jungle

No need to transport the goods by land.

in

cheaper price than at a half-way point such
Srivijaya or the Isthums of Kr

TS

To Srivijaya, - . . ' Need to wait for the wind in order to sail dowt
down the Strait Stivijaya was a big trading center; you could the Straits of Malacca. There could be pirates
“sell your goods there and buy others in the the Straits ' T
of Malacca same place. ItS.
Zr?:ncaill: tzﬁ ioiro%():;ns aéltt:ig?eyrwgzgl:g P(ou would need a very strong ship to go all the

Sailing all the ging ships. getal P way from India to China. It would also take a

f Indi your goods at the final destination and you 980 " 1ona time to ao and come back due to th
way from India buy other goods (in India or China) at a y'ong . g
to China seasonal winds. There would be a lot ofdan

n the way, such as storms and pirates.

e

gers

Skills: Roleplay,
making decisions,
problem solving

Suggest to the students to use the informationtiherdiscussion in Map work about the advantages
and disadvantages of different routes to help theke their decision.
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Empire |A B C D
strategic location at the bend of the
Oc-eo — |on the trade route between |Indochinese Peninsula. The port
Funan |maritime | important [China and India in the 2-6th |provided a sheltered harbour and the
port centuries AD surrounding areas provided enough rigce
for the visiting tradet
The new sea trade route The port provided security from piratep
Srivijaya |maritime | Palembang|between India and China and storms; it also provided food and
(starting 6th century) water for traders
The port of Majapahit was located in
the center of a huge powerful empire
Majapahit |land Majapahit | International spice trade rouferhich was largely based on agriculture.
Therefore, the city could provide tradegrs
with agricultural products (rice)
Apart from shelter and supplies for th¢
The sea trade route through |months of waiting for monsoons,
Malacca |maritime Malacca [the Strait of Malacca (startinpMalacca had numerous mosques, which
around 15th century) was appealing to the increasingly
Muslim traders in the region
not Angkor, when later the
capital was moved to PhnomThe Khmer capital, Angkor, was not
Khmer [land no Penh on the Mekong, it coulpvell-positioned to participate in
participate in the trade along|international trade
the Mekong
One of the problems Pagan faced as fa
possibly some trade along thpstate was the conflict of control over
Pagan |land no . . .
Irawaddy river land between the Buddhist monasterigs
and the king.

Answers: 1-c, 2-b, 3-a

18
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| Skills: Imagination \

Possible answers:
weapons, agricultural tools — spades, rakes; jesvgl{bracelets, rings, beads, etc.)

This is a review of the history section of the daluction to Social Sciences module. Get the stadent

try to

remember what they learned, or ask theming lthe previous module to class and look up the

information on counting time.
Answers:

2.6

A. There are many different calendars in the world.nyleeligions and cultures have their
own calendars. Just to give some examples
e The Buddhist calendar uses the birth of historiBabldha as the beginning year for
their calendar.
e The Islamic calendar uses the year when Prophetaviohad came to live in Medina
as beginning of their calendar.
e InJudaism, they year when the world was createdr@ny Jews believe) is used as the
beginning of the Jewish calendar.
AD and BC
Most of the English-speaking world uses the Clamstialendar, so almost everything you
will read in English will use it. It isseful to learn to use it.
The Christian calendar uses the birth of Jesus €las a starting point. It divides time into
two main periods: the period before the birth ofi€hand the period after he was born. The
period before Christ’s birth is referred to 8 (“Before Christ”), and the period after his
birth asAD “Anno Domini”, which means “in the Year of Our Ldrth Latin, a language
used by the early Christians.
In this calendar, we begin numbering the years ftbenyear that Jesus Christ is believed to
have been born. That year is known as AD 1. Ifesbimg occurred 600 years before the
birth of Christ, we say it happened in the year 8@ If something happened one hundred
years after Christ’s birth, we date it as AD 10@eTyear AD 2000 means “2,000 years after
the birth of Jesus Christ”.
CE and BCE
Now, many people uSCE (“Before Common Era”) instead of BC. They do ibimler to be
neutral to all religions. In this system we cancalse CE (“Common Era”) instead of Anno
Domini. This way people of all religions can use same system. In this module, we will use
this system.

B. Chinese and Indian influence came to Southeastwilietrade as Southeast Asia is
located on both land and sea route from India ten@hReligious missionaries (Buddhist,
Hindu, Muslim) came along with the traders.’

THE FIRST EMPIRES

Southeast Asia Teacher’s Guide
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A Students probably would not know answers to thaestegns. They will find them out after

Skills: reading the texts on the next two pages, butsssthge just get their ideas and put them on the
board. The text does not give much information atimilanguages in ancient Southeast Asia.
Here is a chart of language distribution:

MAINLY

CHINESE Kilomalres

CHINESE

15"

GHAMORRO,

§
:
7
:

5 10"
PR
Lo
paLAUAN 3\ 7
: /' OCEANIC
S LANGUAGES

L

_ CSOUTH HALMAHERA
LA AND WEST

ﬁ:ﬂ] Papuan languages
@ Austroasialic languages

?A Tai languages

wEnid Kadal languages

— == Main distrubution of Malayic languages o
Auslgnasian major gdivisions /‘J‘A\.,.L

Group work
Skills:

Explaining,
reading

Now get the students to read the texts. Get grimugsoose one of the texts about the first empires.
Then get groups to teach each other about whatehey
For homework students should read all the texts.
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Group work
Skills: Reading
comprehension
You can use this quiz in a variety of ways:

You can get the students to do it in groups oviddally, or for homework.
You can get the students in groups to take tukisgsther groups.

You can have a competition: teacher asks questlmnfi;st (student or group) to give a correciaaTs
gets a point (students should be able to usexhwtok up answers). The person or group whe get
the most points wins.

Answers:

el N

©No O

9.
10.

11.
12.
13.
14.
15.

The Negritos

The Malayo-Polynesians

They didnt have any access to sea for trade

It was an important trade point between India arfdn@ as it is the narrowest point of
the Malay Peninsula. Ships arrived on either sitl¢ and transported their goods to the
other side by land.

They profited from the trade along the Irrawaddyeri

The Nan Zhao

11th

Emperor Wu Di

Champa

In Yunan province, China

... India ... China

In the 13 century

Prince Fa Ngum

On the trade route from India to China

Chenla

16.The land around Malacca was poor; the port wasvesly good

17.

Because they arrived by sea
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a1 d Ingroups, students make their own questions,asinailthe ones in the quiz based on the
texts (either in this section or in the whole ckaptEach group should make at least three
questions

other’s questions.

Group work

Skills: Timeline

Divide the class into groups — one section oféleper group (make sure the groups don'’t get the
same text as in the previous group work activity).

Put a big blank timeline on the board.

Students in groups put the information in theitisadnto a timeline then all groups add their mfiation
to the timeline from the previous section.

Now get the students in their groups to discusdiffegent events that happened in ancient Southeas
Asia. Students might pick different events ancedifit empires.
Example answers:
- The Viets migrated into the North of present Wegtnam about the same time as the
Burmese settled in Upper Burma
- The Arakanese kingdom of Dhanyawadi was estaulisloon after the Champa kingdom
in Vietham.
- The Burmese founded Pagan after Nan Zhao attattie®yu capital.
- About the same time that Viethamese threw ouCttieese, the Arakanese started
establishing their kingdoms.

Exercise

Skills:
Answer:
A — this paragraph briefly summarises what all teets talk about. All the other choices

(B-D) are just bits of text about the various erapir they do not give you a general idea about
the text as a whole.

Group work

EXTRA MATERIAL
Researching i
Use the texts Funan, Indonesia, Lang Xan and
Each group studies about one ofthe ancient | Nanzhao. Give copies to groups of students,
empires or put them in the library for students to read

in their own time and prepare presentations.

Free Writing

Students spend 10-15 minutes writing about anSieatheast Asian empires. You can leave it up to
them what they write, or suggest some topics. Sunfee topics could be: land vs. maritime kingdoms,
trade, religion, etc. Encourage the students t@wrany language they like.

Southeast Asia Teacher’s Guide
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2.7 CHINAAND INDIA

24

Get the students to contribute their ideas. Atdflaige they are just guessing, so they might say

whatever they want. After you study this sectiany gnight go back to these questions and check if

their students can now answer them.

Possible answers:
A. China and India had a strong influence on South@as& because most of the trade
routes between those two countries as well as ket&eirope and China went through
Southeast Asia. These were both land trade routdsea trade routes. Another reason
is that most Southeast Asian nations have migrated China and some of them
picked up some Chinese influences before theygateéhoutheast Asia. They have been in
contact with the Chinese for hundreds of yearsreedstablishing their own nations in
Southeast Asia.

B. India influenced Southeast Asia mostly in termelajion. Two major religions,

and Buddhism, have come from India. Isfiz@mot originate in India, but it

came to Southeast Asia through India.eDthfluences include writing systems, food,
clothing and political systems (the systd divine kings).
China influenced Southeast Asia linguistically -njm&outheast Asians brought with them
languages that go back to the same ancestor asitgegspoken in China. Some of the
Southeast Asian nations have adopted the versiBuafhism (Mahayana) that came from
China. Important cultural influences imde Confuciusm. China has also always had a huge
economic influence on Southeast Asiautjitdrade.

C. Countries that are strongly influenced by Indialuite Myanmar (it is also the only
Southeast Asian country that borders India), IndwameMalaysia, and Cambodia.
The country that has been influenced byw&the most is Vietham.

D. Today China and India have an immense influencthemegion. The influence today is
mostly political and economic. Millions of migrafsm both countries have lived in modern
Southeast Asia for generations. All cogstin the region trade with both China and India
extensively. China invests in many poatlSzast Asian countries it borders with and
dominates their economies. Governmenisasfy Southeast Asian countries look to both
China and India for support and often retyit. China’s environmental impact on Mainland
Southeast Asia is also huge because mest §outheast Asian rivers such as the Mekong,
the Salween and The Red River start im&Hiundreds of millions of people’s livelihoods
depend on these rivers. However theserbedbreatened whenever China proposes to dam
any of these rivers.
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Students in groups, pairs, or individually find itfermation on the map.
Answers:
A. SEA countries that border India: Myanmar
SEA countries that border China: Myanmar, Ladstnam
B. This is a review of the mapwork on page 15:
There were several different routes for trade betw€hina and India:
e First goods were shipped through Funan to the Isthiof Kra, transported across the
narrow land, and then shipped for India.
e Around the sixth century AD merchants began satin§rivijaya where goods were
shipped directly.
e The third system involved direct trade betweenndean and Chinese coasts.
C. China: India, Nepal, Bhutan, Myanmar, Laos, Vietnam, N&tbrea, Mongolia, Russia,
Kazakhstan, Tajikistan, Kyrgyzstan, Pakistan
India: Pakistan, China, Nepal, Bhutan, Myanmar, Sri Lanka
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India

Brainstorm

Students might bring up any facts from India’s paigiresent, or any aspect of life like economics,
politics or culture.

Possible answers:
A. To summarise, as people developed more efficiethote of agriculture, they were able
to feed more people from the same amount of lamd.allowed higher population densities.
At the same time, surplus encouraged specialisatidavelopment of different trades and
occupations such as pottery, weaving, metalworketg,
B. Bronze can be moulded easier than stone for a careenient shape. It could also be

sharpened better than stone. It is also lightentetone which means the person using it can
move faster.
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There are no correct answers to the first two duestThese are opinion questions. It dependseon th
students’ opinions. The purpose is just to gesthdents to talk. They could think about the plaloere

they live and compare the population numbers. Thefact is that Mohenjo-Daro and Harappa were very
big settlements for their time. In modern terms0B88 is the size of a small town, however largan i

vilage.

A well-planned city could be a city with clearlygamised streets that are easy to get around. ltwou
probably include easy access to water for all eeggland sanitation systems to keep the city cleanl|
planned city might also have uniform types of hgusethe same streets. For example mostly largeelsou
on central streets and smaller houses on outliiegts.

In groups, students make a plan for their dreamasing the questions as a guide.
Skills: Decision Start the discussion together by talking abouptiee where they live. Is it a well-

p,ese“ggﬁ;gg'skms planned place? Why? Or why not?

Brainstorm

Get students’ ideas.
Possible answers
wars, natural disasters, depletion of natural resms

o - Answers:
ills: Vocabulary, HY
reading for s_pecifi):: A. C.Itl$.s .
information B. civilisation G. declined
C. Harrappans H. Aryans
D. 2400 BC P
E. Harrappa - Asia
: pp J. Dravidians
F. Mohenjo-Daro i
K. mixed
L. beginning

Answers:
Aryans were nomads and mostly lived off their eattlhile Harappans lived in permanent
settlements and relied on agriculture.
Agrarian civilisations are considered to be morghiy advanced than nomadic ones.
If the reasons for the decline of Harappan civilisa were natural disasters, there’s not
much the Harappans could have done. Nmwes a special technology for building in
areas where earthquakes are common. However,gbisblogy is more expensive than
ordinary construction so many poor countries caifford to use this technology to make
their buildings safe.For example the recent eartticgpion Java, Indonesia. Several
thousands of people were killed in it becausecuoed in an urban area with concrete
buildings made without any special earthquake mtoda. People in Mohenjo-Daro and
Harappa most probably did not have any such teamolHowever, the Harappans could
have taken better care of their environment. Tleydchave saved the forests on the river
banks, or planned a reforestation program.
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Students should be able to answer based on wiydetttaed in this chapter.

Answer:
Social classes are layers of society based on psapicupation, education, power, and
amount of property (money, land, houses, othemuress) they have. Classes are usually
organised in a hierarchy, the most rich and poweofutop, and the poor and less educated
at the bottom.
Southeast Asia mostly used a simple three-layesdgstem, as described on page 11.
The students are about to learn about the Indisstecaystem.

SE M F xample answer:
India, there were four main castes: Brahmansewhke priests. They were the
information highest caste. Kshatriyas were nobles warriors. They came second. Third
were Vaishya. They weaelérs. Shudra, the servants, were the fourth, lboase.
There were also the untouchables — people balogastes, they were the outcastes
of society, their life was very hard. If you orn into one caste, you or your
children could never become a member of any ath&te.

Answers:

The caste system has been officially banned im)iiwever, people’s lives are still very strongly
affected by caste in many areas of life, such asiage, employment and politics. People from
higher caste are usually the ones with more poweritiis extremely difficult for people from the
lowest castes and especially for the untouchaldeget access to resources and to assert their
rights.

EXTRA SECTION
Use the Caste text.

Debate Have a debate. As preparation for debate, you igjiggnthe students some extra materials
from about caste, or talk to them about it.

Skills: Developing . . . ..
and expressing To organise a debate, first select a jury of atlFaee students. Divide the rest of the

Ogr'g'lj’:fe n"’fs‘d class into two teams. Teams take turns making agisand counter arguments. Make
sure that allteam members participate. At thetbegury decides which side’s arguments
were stronger.

Exercise

Skills: It is best to do this exercise in pairs. When sttglare finished, compare their results and put
them on board. They might notice that the histdigrmient India is much older than the
history of Southeast Asia. This is not really beeasnothing happened in Southeast Asia during
all this time, but because we don’t know anythiogud what happened. The Negrito people have ived i
Southeast Asia for thousands of years, but thayatibave any written records and no ancient sitels

as Mohenjo-Daro or Harappa have been discovered.
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Skills: Reading
comprehension

Answers:
Archaeologists discovered remains of human settiesne

Both of these cultures were permanent settlemexsisdbon agriculture. Both were
located near major rivers.
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Skills: Applying
information

Answer:

Answers:
Xia Dynasty

The Indus Valley civilisation was prospering.

Area of the origin
of Chinese civilization
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Answers:

skills: compare | A. the ancient Chinese grew mostly rice and milleteviie Harrappans grew
and contrast | \yheat, the Chinese harvested silk, while the Hayaas grew cotton,

different belief systems

B. farming, based on a big river, some of the mostemcivilisations in the world
C. Itis hard to tell which one was more advancedioiee both civilisations developed over centuries
and achieved a high level of development. Howel\arappan civilisation was destroyed and new
civilisations established in the area by later idess. In the meantime, the ancient Chinese citiitisa
continued uninterrupted until modern times.
D. This depends on students’ opinions
E. We dont know much about the beliefs of the Harappaut the Aryans developed Hinduism.
Early Hindus believed in the numerous Hindu goa@sge numbers of legends and stories about
them that were all written down in many Hindu radigs books, such as the Bhagavad Gita. They
also belived in the caste system. The ancient Ghifecused more on ancestor worship and on
worshipping varous gods of nature. They also betidhat the spirits of people who die live on and
have strong powers.

'e Divide the class into two groups. One group reaaisfoand fills in the information
Information about Yangshao villages into the chart. The ajheup reads part B and fills in the
transfer information about Lungshan.
Answers:
Yangshao Longshan
. . later than Yangshao villages,
When did they live? around 3,000 BC

no exact information
North China, south of [North China, on the
the Huanghe River Huanghe River

Where did they live?

What did they grow? millet rice and millet
What kinds of houses did they live ifo information walled communities
What animals did they keep? pigs and dogs cattle, sheep, pigs and dops

Review
Skills: Students put the words from tkey wordsboxes on the mind-map. An example of the
‘development’part of this mind map is below.

Vocabulary
clustering

Example answers:
/ prosper product

civilisation pasturecattle

land use ano
agricultire

custom

inhabitan
intermarry

migrate Set€domesticate cultivate

B. Divide the class into 3 or 4 groups. Students preegaestions using the information in this chapter.
Each group asks their questions to the other grdinesvinner is the group with the most correciens.
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3. Colonialism and Independence

Concepts Skills practiced

Colonialism and imperialism Advantages and disachgasd
European exploration of Asia and trade Reading cehgmsion
European conquest Information processing skills
Impact of colonial rule Timelines
Nationalism Imagination
Challenges for the new nations Role play

Making a story

Making questions

Drawing

Map skills

Prioritizing

Using tables and charts
Making outlines
Decision making
Interview skills

Problem solving
Presentations

Expressing an opinion

At the end of this chapter the students will be ahl to:

Describe the events and factors that lead to edioni

Identify the countries that were colonized in Seatt Asia

Describe the impact of colonial rule on Southeasanations

Discuss separately economic, poltical, and spc@desses in relation to colonialism
Discuss factors that influenced nationalism

Identify the ambitions of nationalists in the finstif of the 24 century
Know about nationalist struggles in Vietnam andt Easor

Discuss the challenges that the newly independeione faced
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3. Colonialism and Independence
3.1 INTRODUCTION

Ask students what they know about the StraftMalacca. Use the map of Asia on the previougpag
locate the Straits of Malacdg@etween Malaysia and Indonesia)

After they find it on the map, ask them why thaglkthe conversation about colonialism starts with
Straits of Malacca. The purpose is to get the stisd® see that the Straits of Malacca was thd grea
gateway into Southeast Asia. As soon as the Eungpsliacoered it, they began expanding their trade
with Asia and trying to gain control over it.

Possible answers:
Empire of Malacca (15th 16thcenturies AD), present day Malaysia
. The shortest water way between the Pacific andlitdéan oceans
Brainstorm
Skills: A. If students are having difficulties with this gties, have them look at the map again.
Advantages and Answers:
disadvantages . Ny .
Malaysia, Indonesia, Singapore
B. Brainstorm some answers with the students. Thamidght or wrong answers at this point, just see
what the students can come up with. Encourage itidensider the strait's geographical location in
relation to Europe, Asia, Southeast Asia, India @ne Pacific. Ask the students: “If you were tryito
get from India to China by sea, what route would ghoose? Why?” Would you rather go by sea or by
land? Why?
LI @l Students in small groups fill out the advantagesdisadvantages.

Skills: Possible answers:
Advantages and

disadvantages

Advantages Disadvantages
Strategic location between the Indian and Pacific : .
Vulnerable to invasions from sea
oceans
Convenient for trade with other countries Appediiagtion for invaders

Can control other nations’ trade by collecting &,

the ships need to go through the Strait of Melaccy
Can increase the power of the empire by controllifg

the Strait of Mecacca (poltical influence)

Good for developing fishing industry

Now give students more time to read all the textask them if they can add anything else to thamatdges/
disadvantages chart. Point out to the studentghbaidvantages of having a city on the Straitdalfacca
are at the same time also its disadvantages. Utllesgation controlling the Straits has sufficipotitical
weight and military power, they would be very vukige to invasion, as the location is so appealing.

Let the students read the discussion questionsisintbr their opinion. If they can't think of anytg right
away, get them to look at the ‘advantages/disademst chart they have just filled out. The ‘advaeti
part of the chart gives some answers to this quresti
Example answer:
The Straits of Malacca is located strategically é@onomic as well as for political control of
the region as it lies on the shortest sea routefieurope and India to Southeast as well as East Asi
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Answers:

| Exercises [N

Skills: Timelines,

reading 11" century: 16" century:| | 17" century: 20" century:
comprehension _ .
control of Srivijayal |attacked by taken over Malaysia becomes gn
grows weaker Portuguese | | by the Dutch independent countn
15" century: The Straits 19" century: taker
controlled by the over by the British

Sultanate of Malacca

B. The Straits of Malacca are located on the mainérealite from Europe and India to China and
the Pacific Islands (such as the Spice Islandsioddhout history, whoever controlled this key sea
passage could collect tax from the traders takhmgrtships through the Straits.

C. Often traders did not want to take their shipsthé way through the Straits of Malacca because
it took a long time to wait for the Monsoon wintisstead, they unloaded their goods and sold
them in Malacca. They could then buy other goody tirere interested in. For example, a trader
from China might carry tea and silk from China. Weuld sell these in Malacca and instead buy
cotton from India and guns from Europe.

D. Many nations competed for control of Malacca bo#itduse they wanted to collect tax from
ships passing through the Straits, and because ¢tbeyd charge tax from traders buying and
selling in Malacca.

E. The Europeans in the 1@entury were particularly interested in controfiithe Straits of Malacca
because of the spice trade. They wanted to bugspgis close to the where they were made as
possible. Then they could take them to Europe abd ¢pt of money for them. All the spices had
to be taken through the Straits of Malacca, so whoeontrolled it, controlled the spice trade.

el Example answers:
Skills: A. The Straits of Malacca were a ‘relatively’ safe telbecause there were still many
Imagination, dangers to seafarers, such as pirates. Pirates khatvmost ships passing through
applying . . . .
information the Straits carried valuable goods. The Straits wamrrow space where it was easy
for the pirates to chase trading ships that were h@avy to move very quickly. At
the same time, ships passing through the Straiflcavoid the storms in the open
ocean. However, there were still occasional powesforms even in the Straits.
B. The Monsoon winds are seasonal winds that predaminahe Indian Ocean. The
Northeastern Monsoons are from about November tg dal the Southwestern Monsoons are
from about June to September. For sea travel inndean Ocean and the Straits of Malacca,
this means that you can travel from the South CBiea up the Straits of Malacca during the
Southwestern Monsoon (or between June and Septgrahdrthe other way — from the Indian
Ocean down the Straits — during the Northeastermaton, between November and May.

Students read the texts and complete the chastvaas are on the next page.
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Answers:

Where are they going? Why are they going there?
. To trade silk and porcelain from China and textiles
1|The Malay Peninsula .
from Indie
2 |Malacca To convert Malaccan people to Islam.

To force local people to sell spices cheaply, gyt
can make a large profit selling them in Europe.

=)

3|Islands in the Pacific Ocean

4 [The Spice Islands To trade rice and textiles focepin Moluccas.

This map shows routes traders followed on theirt@&outheast Asia.

[ Ld Therolesaretaken fromthe reading texts in theipus exercise. Students should think of
slightly different ideas, not just repeat the satoees.

38

There are several ways to do this activity. Youusait as a free writing exercise — get the
students to choose one role and to write a stayt @& paragraph would be enough) about their inaagi
trip. They can then share their stories with tae<br with their group.

Another way to do this is to get each group to ekaorole and make a presentation for the othepgro
Encourage the students to use their imagination! céuld also give it as as homework or as an emkignt
assignment.
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3.2EXPLORATION AND TRADE

Preview

making a story

The purpose of this preview activity is to get stoiid to summarise what they learned in the

previous section.

Possible answer:
European imperialism started with their interestsipices from Asia. European powers
wanted to control the spice trade. Controlling Bteaits of Malacca was the first step to the
domination of all trade that went through the Indli@cean as it was the most direct route to
East and Southeast Asia, as well as to the Pasifands.

Exercise

Rephrasing
Answers:

A. Self-sufficienct means relying on yourself, nadieg any help of involvement from

outside. You are self-sufficient when you haveaarmake everything you need yourself.
B. After about the 1%5century economies of Asian nations became madentedn trade
with the West, less self-sufficient. Tigsnot happen very quickly. It started with skpwl
expanding trade with westerners in suztmimodities as spices, textiles, gems, tea, etc.
and by the I%century ended in complete control by European pews this stage Asian
economies largely depended on sale ofmaterials

C. Western imperialism in Asia started in the 15thtaey when European explorers and
merchants tried to find a sea route to India ina@rtb start direct trade between Europe
and Asia in spices.

Skills: Asking
and answering
questions

Divide the class into two groups. Group Areadd AeGroup B, Text B. Then give questions about
text Ato group B and questions about text B taugr&. Have a cross-conference where groups Aand
B take turns asking each other questions. Groygaie their texts to students fromthe other gsoup

Answers:

A
1. They realised the world was round
2. Cotton cloth from India, silk from China, spicesrfrthe Spice Islands
3. Cotton is grown and then made into cloth; silk igvgn from the silk worm (the silk
worm makes silk thread when it makes ttw@an for itself), then silk is rolled into thread
and woven into cloth; spices are growethlried.
4. All these goods were very expensive in Europehesexplorers and traders who brought
silk and spices to Europe could make their natiery rich. They could build more ships
and expand their presence in Asia.
5. They used force when they wanted to get contraltewetories in other countries.

Southeast Asia Teacher’s Guide

39



1. England, France, Spain, Portugal, and Holland. Bwgse were mostly trading colonies -
they did not yet control the entire nagan Asia at that time.

2. Slaves from Africa

3. The Industrial Revolution started in Europe.

4.England

Group work

Skills: Ordering
information
Put the studentsin 4 groups. Students look giitheres, and put them in order according to Texts
Aand B.

Answers:
c,b,d,a

Discussion

Skills: Reading
comprehension

Discuss these questions with the students to retaiiewwection.
Answers:
A. Spices, like pepper, nutmeg, cinnamon, etc., matwrtal goods: cotton textiles, silk,

40

B.

porcelain, as well as tea and coffee.

They established trading posts and used forceait tstking control over areas of land to
grow crops. They also fought among themselvesoiaral of different areas all over
Asia.

In the 1700’s control of land in Asia expanded atahtations were set up using slave
labour from Africa. This provided the money necgstastart off the Industrial
Revolution in Europe. Asia was now used as a safrcaw materials and a market for
manufactured goods from Europe.
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3.3CONQUEST AND SETTLEMENT

Brainstorm

Skills:
Guessing

Get the students to try to predict about the ‘Cestiand Settlement’ stage of colonialism.
Put their ideas and predictions on the board.
Now read the paragraphs below and ask the stuifidms predictions were correct.

If you want to practise this text more, do it asianing dictation’. You might want to have two gyus of
students do one paragraph, and two other groupigeduher, to save time. Make sure students close
their books for this activity!

Running dictation activity:
Students work in groups. Each group has'seeetary’, the rest are ‘messengers’. Clip a
text to the board, but so that the studeatst read it from their seats. The messengers run
up to the text, read as much as they canarise) run back to their ‘secretaries’ and dictate
the text. Then they run back to the texttiernext part, until the secretaries have got the
whole text written down. Groups read owiithexts and compare what they have. They could
swap papers and mark each otherwork - theewith the fewest errors wins.

When the students have finished, get them to quielld the other group’s paragraph, as they vétine
the information in order to answer the questionisarfollowing group work.

Group work
comprehension
Students answer the questions in groups basee oexth
Example answers:
A. Minerals, palm oil, rubber, timber
B. Mostly Asia and Africa

C. Engines, clothes, tools, weapons
D. Sell them to other countries

Group work

Skills: Drawing,
imagination,
applying
information

After students have answered the questions, gettthdraw pictures or diagrams to demonstrate the
text. Groups share their pictures with each other.

Alternatively, for students who don't like/wantdcaw, make this into a free writing activity. Statke

can choose to write about the European expansttharndustrial Revolution. They can write
anything they want and in any language, as lotigegsdon’t copy the text in this module!
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W A. Possible answer:

They used military force to establish formal coddmiontrol over
Asian nations. This way they could control theimamies and make sure they had
access to their markets.
B. Put a chart on the board:

Exploration and Trade Conquest and Settlemement

Get the students to put everything they have ledmie past lesson or two into this chart. Tdpetn
them to formulate their answer in groups
Example answers:

During the Exploration and Trade stage, Europeaasted to buy good
manufactured in Asia (and other parts of the warld@hey also started setting up some trading
posts and got control over small parts of land.

During Conquest and Settlement stage, Europeans mvere interested in selling
their own manufactured goods in the colonies, nathen buying goods from the colonies. They
only wanted to buy raw materials for industrieshieir own countries. During this stage Europeans
also took control over much more land and goverrimehthe colonised nations.

Group work

Skills: Ordering
information

In groups, students put the events in order.
Answer:
b,e,a,d,c

42

Ask the students first to do this activity for homek. In class, get the students to compare thegiram
in a small group or with a partner.
Answers:
1 — Controlled by Britain
2 — Independent
3 — Controlled by France
4 — Controlled by the Netherlands
5 — Controlled by Portugal
(The Philippines were later controlled
by the USA)
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Students read the text and discuss and answerangastsmall groups or with a partner, or theydan
it for homework.
Answers:
A. Japan was mostly interested in Southeast Asiaisrabtesources.
B. They thought they would liberate them from the Be&m rule and would be better for
them as fellow Asians.
C. Gaining independence.

L] Give the students 10-15 minutes to write anytHirag tcomes to their mind about the stages
Skills: of colonialism or anything they've learned in tttigpter. The questions in the student book
Processing | are just ideas; students don’t have to answer tigen they write. They can write anything
they want. Encourage the student to write in amydage they like.

information

3.4 IMPACT OF COLONIAL RULE

Brainstorm

Put the word ‘colonialism’ on board and get theletis to brainstorm all the information they camktbf
about colonialism. Organise the information tlielehts come up with as a mind map.

This mind map can include a review of ideas stuglaate learned in section 2 of this chapter, dsawel
any other ideas related to colonialism.

Example mind-map: natural trade
resources
manufactured import/export
goods ™~ ,

I

colonialism

W control conquest invasion

A. This is just a question for discussion. You cahgsk the class, or you can get the studentscassis

the question in groups first.

Example answer:
During the exploration and trade stage of colorsali the life of ordinary people was probably
not affected much. Rulers and merchants were alypedfit from trade with Europeans.
During the conquest and settlement stage, somdeeaght have lost some of their land
when Europeans took over. At the same time, mbeevjere created with Europeans setting
up plantations in the colonies. Europeans brougdw religions with them. As colonial
governments became more and more powerful, educsyistems were affected,
and railroads and other infrastructure developedartain areas.

exploratior———

conflict

developme "
P politics ——— 4y

B. If students have trouble answering this questefar them back to the mind map on the board. After
students read the paragraphs about economic agkutem if they can add anything to their answeers
guestion A.
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| Skills: Prioritising \

In groups students quickly outline the main paaitihie economic impact of colonial rule based @n th
text.
Example outline:

- introduction of cash crops

- dependency on European markets

- introduction of cheap factory-made European goods

Brainstorm

Get the students’ ideas about the social andqadinpact of colonialism.
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el e A.. Students read the two paragraphs in groups anditiswer the question about the
Skills: Reading | WO Styles of colonial government.

comprehension, | Answer:
i bl ; i )
using a table In some countries, such as East Timor, the colayo&kernment used the local

administrative structures to govern the colonyother places, such as
India, the colonisers replaced the local leaderss$tipicture with

European administrators.
B. Put a blank chart on the board. Students filtbetchart in groups. Ask some students to come to

the board and fill in their answers.
Example answers:

Economic impact Political impact Social impact

Plantations set up to grow cash| . . - .
PIOY Nations lost their poltical Western-style education was

crops — local economies beconpe .
iIndependence. European rule |introduced — some people
dependent on European

. N introduced borders between |received western education and
economies. Competition from . .
countries. Locals were learned about such ideas as
cheap factory-made goods from. T .
iscouraged from participating innationalism. Western religions,
Europe damaged local crafts and . .
oltics — they could not take  |such as Christianity were

;gg(sjid dependency on Europg responsibilty for their country  |introduced

Students read the four paragraphs and write suesn&mcourage the students to
Skills: summarising| USe their own language for this exercise.

Example summaries:
1. In some colonies local leadership systems were faseatiministration. This helped

preserve the traditional social structure and enemed self-reliance.

2. In other places these systems were substitutedadittinistration by the colonisers. This
helped destroy the local social structures.

3. The colonisers built up infrastructure and educatio the colonies. Ultimately, this
contributed to the development of nationalism

4. One impact of colonialism was the establishmetezdr borders between nations in
Asia. This new development contributed to diminglndependence of minorities living

in the border areas.

oo~

Students in groups discuss the British colamflakEnce on India.
Answer: economic

Skills: Reading
for specific
information

Answers:
A. British factory-made goods
Skills: Reading B. Tea, coffee, pepper, cotton, etc. (cash crops)
comprenension. C. This discouraged traditional Indian industries arrafts and destroyed

traditional Indian economy.

D. (3) is the accurate outline of the text.

Discuss with students why the other optionshategood outlines:
(1) has India and Britain mixed up

(2) has the order mixed up

(4) is just the first paragraph of the text copied subullet-form
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Possible answers:

skills: Applying | It 1S mostly about the economic impact of colosialion countries like India in the

de'gf;g;”arﬂgﬂmg 18"-19" centuries.This story also mentions some othercismé colonialism such
as social impact: the family in the story losestdf its social status; the level of

education in the family will become lowecause they will lose their weaving

skills and the children will miss out arheol.

It is hard to say what is better. People who méikegs by hand learn skills, they also

make income. But factory-made things can be cheapenany people prefer to buy them
because they can afford them. But there are masaddantages to factory-made goods. For
example, people believe that they are somehow hik#e traditional goods made by hand.
As a result, people will buy factory goods and wilsdiscourage traditional handicrafts and
they might disappear. This does not benefit culture

Skills: Roleplay,
making questions,

interview skills

Divide the class into teams, Aand B. Get both semprepare questions they would like to ask Raina

about her life based on the case study.
Now each student from Team A sits with a studemhffeam B. Students act out the role play. Then the
exchange roles.
Example questiongthese are only some of the questions students mant to ask):
Where did you learn to weave?
What did you do with the fabrics you made?
How has your country being colonised affected yide® The life of your family?
Do your children go to school?
Did you go to school?
What's your job now?
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Example answers:

Skills: A. The story is about a local family that ended upriggheir land because their
reajitérgr?;fiziggéiﬁc country was colonised. The family’s livelihoodsenafifected when the Dutch caused

information, problem|  the prices on rice to fall and also the colonial gavment introduced high taxes
solving whether the harvest that year was good or bad.fahely could not afford to pay
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3.5

taxes and ended up having to sell tlaidland go to work as labourers on a plantatiort tha
was started on what used to be their land.

B. The Dutch were able to keep the rice prices dovaabse every year they bought rice
from many different countries. If the harvest waedjin one country, the rice would be
cheap in that country and the Dutch would only agi@buy rice from that price from any
country. That kept prices low everywhere.

C. The advantage of the local prince over the colasisiwas that the prince would make
people pay less tax on a bad harvest year. Then@dists charged the same tax any year.
The local people felt it was easier to negotiatdwhe local prince.

D. The family was forced to sell their land becausy ttould not afford to pay taxes. They
sold their land to use the money to pay the tax.

E. Possibly, if the local communities united with theaditional rulers, they could resist the
colonisation of their country. Maybe local peoptaitd prevent their rulers from making
deals with the Europeans which lead to them takmmplete control over the country.

GROWING NATIONALISM
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Ask the students what they think ‘nationalism’ meaRut their ideas on the board.

Have a free-writing activity for 5 minutes to seeatthe students come up with. Reassure thertnghat
don’'t need to worry about grammar, sentences,iing berrect. You can do this activity in any laagea.
As the students write, go around and see whatttesgoming up with.

Have a discussion about how the students undensédioghalism, based on what they wrote. Consider
guestions like:

- Does nationalism mean being against other ndities@

- Is nationalism about wanting to dominate othienietgroups?

- Is nationalism only about independence?

Give students 10 minutes to read the text andubstagpns. Have a class discussion

Skills: Expressing | A, Possible answer:
an opinion,

organising The nationalists in the colonised countries in 19€0s wanted to get
information independence for their nations.
B. There is no one answer. There are many reasaiasiBrm some reasons with the
students.

Possible answers:
To develop national economies and industries
To give people a chance to govern their own country
To develop national/ethnic education

Make a mind-map on the board to categorise studergwers, e.g. ,
_— control their own economy

Economics

self-government \ \

to stop the colonial government
exploiting their natural resources

Politics independence to use the raw materials to develop the
\ country instead of only for export.

autonomy

don’t want to be ruled by foreigner i ,
want to be free—— SOCiet§ raise status and respect for their

own culture and language
have their own system of government/politics / \

have respect for their
culture and religion
Group work develop their own skillsmake own decisions about

Skills: Making and expertise education for their citizens
presentations

Have a class competition. First, students in groe@g the story about Zembla.

Now students prepare a presentation of Zembla krtignce Party. Each group has to cover all the
points listed in the students’ book.

Give 20-30 minutes for preparation. You could gedlents to prepare in groups for homework.
Encourage the students to prepare posters, cartmrguistures to support their presentation.

Each group acts out their presentation. Aftehalidroups have presented, have a vote to decide the
winner. You can select a jury before the presamatand have the jury decide who is the winner.

give country nationals a
chance to hold high positions
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Preview The next text summarises events in Vietnam betw846 and 1954, up to the beginning
Skills: of direct involvement of the USA.

Timelines,
Scanning

A. Copythe blank timeline from the students’ boaklte board. Elicit from students any
events in the world they can think of between 1841954. Put them on the timeline.
You can use these events as examples:

WWII —1940-1945

1946 — United Nations established

1947 — Indian Independence

1949 — Beginning of Apartheid in South Africa

1953 — Joseph Stalin dies
Now ask the students for events specifically intBeast Asia and Burma. Put them in the timeline as
well. This will get the students thinking about pegiod. You can use these events as examples:

1949 — Siam becomes Thailand

1953 — Cambodia gets provisional independence

1948 — Burma became independent

1954 — French leave Vietham

1950-1953 — Korean War

B. Elicit any information about Vietnam during theipédrthat students already know. Get students to
scan the text to find all the countries that wewelved in the history of Vietham between 1940 and
1954. Discuss the role these countries played.
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Exercise Students answer the questions individually or irsgzased on the text.
Skills: Reading |  ANSWers:

for ;’sﬁi'zca”d A. League for the Independence of Vietnam

information B. Because the French wanted to get back their coonfrdietham
C. France was supported by the USA
D They lost at Dien Bien Phu

Get the students to read thé two paragraphs in small groups.

Students answer the questions in groups or for hoinke
Answers:

A. No
B. To divide Vietnam into North Vietham and Southndet

C. North Vietham became Communist, South Vietham wagsosted by capitalist nations
D. They were afraid communism would spread to othants.

LI @ A. Now go back to the timeline at the beginnindef¥ietnam text. Students in groups

skills: Timelines,| complete it using the information from the texut B blank timeline on the board and as
the students finish theirs, elicit information fréimem to put on board. Make sure they

include these points:
1940 — the French give up control of Vietham
1945 — Ho Chi Minh annoas Vietnam'’s freedom
1946 — Ho Chi Minh’sdes begin fighting against the French
1954 — Dien Bien Phureri€h leave Vietnam
1954 — Geneva Accordsdei Vietnam

1965 — Numbers of U$posignificantly increase
1973 — US troops withara

1975 — South Vietnanrtenders to North Vietham

B. Give the groups 5-10 minutes to discuss the dbstimat Vietnam faced in its struggle for indeeee.

As the students are discussing, go around listémitigeir ideas. When they finish, make an oudin¢he
board using answers from groups.

Possible answers:
- After the French left in 1940, Japan invaded Naeh
- After the Japanese were driven off in 1945, trem€h wanted to control Vietnam again.

- After years of fighting, the French had to leawvet the USA and other European countries
ordered Vietnam divided into North and South.

- The Viethamese people were also divided. Sonmwged the Communists, others the West
and capitalism.

Exercise Answers:

1940 - Japan takes control of Vietham from France
information 1945 - Ho Chi Minh proclaims independence for \&etn
1946 - Vietminh begins fighting against the French
May 1954 - End of the Dien Bien Phu siege

October 1954 - Vietnam is divided into North Viethand South Vietnam
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3.6 CHALLENGES FOR NEW NATIONS

Read the paragraph about challenges to the nesnaatnd have a class discussion. Make sure the
students understand the questions.
Example answers:
A
Many new nations faced economic problems, due te aval political instability associated
with the struggle for independence. Political pexiok were also severe, because in many
cases people in the new nations were inexperiemmcself-government and there were often
many conflicting interests between different poditimovements inside the countries. These
could be caused by ethnic, religious or social degt
B andC: Burma would be one good example. Students showdlbé¢o outline the problems
Burma faced after independence.
The examples described in this chapter, East TandrVietham, are also typical of a post-i
independence situation. These countries were iedalv years of civil-war or war with an
invading country. These wars killed millions of pleoand devastated the
countries’ economies.

Elicit from students what they know already aboastH imor.

Skills: Scanning,
reading for specific
information, using a

chart

Now students are going to study the conflict intEasor in some detail.

Get them to scan-read the five paragraphs to fiitfiegparticipants of the conflict.

Put the students into three groups. Make thregscdast Timor’ ‘Indonesia’ and ‘Portugal’ and giv
one to each group. Copy the blank chart from téestts’ book on the board. Get groups to supply th
answers and put them into the chart. You mighugndgith something like this:

Possible answers:

who what they wanted motivation
) . Self-determination, self-government,
East Timor to get independence . g
management of their own resources
. . Rich resources, not to give example of
Indonesia to control East Timor 9 P

independence to Indonesian minorities

to give up East Timor as colony quickolonialism unpopular with the people of

Portugal . L . Y
g and easily- give it to Indonesia Portugal, don’t want to take responsibility
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Ask the students what they know about what happiartegist Timor after 1975.

Answers:
Briefly, Indonesian occupation lasted until 199@sETimorese resistance continued
throughout the years. With the help of UN peacesikegtroops Indonesia was forced to give
up control in 1999. East Timor achieved full indegence in 2002.

More detailed information on east Timor’s recestdry:

Only Australia officially recognised the annexatimri Indonesia’s invasion was tolerated by the
United States and other western countries. EastrEmesistance movement was violently
suppressed by Indonesian military forces, and thare200,000 Timorese were reported to have
died from famine, disease, and fighting since timegation. Indonesia’s human rights abuses finally
began receiving international attention in the 5990

Suharto’s successor, B. J. Habibie, announce@gerefum on East Timorese independence in
1998. The fighting between separatist guerrillas@n-Indonesian paramilitary forces in East
Timor got stronger.

On August. 30, 1999, 78.5% of the population véteseparate from Indonesia. After the
referendum, pro-Indonesian militias and Indonesidaiers burned down towns, slaughtered
civilians, and forced a third of the population ofithe province. After enormous international
pressure, Indonesia finally agreed to allow UNédsriato East Timor.

The UN Transitional Authority in East Timor (UNTAE@overned the territory for nearly three
years. In April 2002, rebel leader Xanana Gusmas,averwhelmingly elected the nation’s
first president and East Timor became an indepémcdemtry.
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Answers:
A. Siam, France, Japan, Vietnam (partially).
B. The Vietnam War caused a civil war in Laos. ThetiNdethamese army supported the
Pathet Lao insurgency and invaded parts of Eadtews. Also, Laos was bombed by the US
which was trying to destroy the North Viethamesseban Laos. Later, the North Viethamese
army helped establish a Communist government irs.Lao

Discussion

Skills: Giving
B. It was part of the Cold War. The Soviet Union #mel US were competing for indirect
control of nations in Asia. The Soviet Union trtedspread communism to as many

countries as possible, including in Seat$t Asia.
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Answers:
skills: compare | A. Similarly to what happened in Laos, the North \éatese army started using
and contrast Cambodia as a base for attacks on South Vietham.

B. Indigenous insurgents supported by the North Vieese

C. The US

D. Viethamese army overthrew Pol Pot’s regime in 1979.

E. The Khmer Rouge insurgents were communist; theréha Viethamese supported them

as their aim was to install a communistgrnment in Cambodia (as in Laos).

Example answers:

similarities differences

W\pile there are many similarities in the
recent history of Cambodia and Laos,
mostly due to their geographical locatior
between Vietnam, China, and Thailand,
Both were occupied by Japan during Wo {nd to regional politics, each of these
War 11, like many other Southeast Asian Southeast Asian nations has its own unigue
culture and has had its own way of dealing
with their situation.

Both Cambodia and Laos were colonized
France and were part of what was called
French Indochina.

nations.

The main difference in the events of recent
history has been that Laos did not
experience such violence at the hands qf its
communist government as Cambodia has.

Before achieving full independence from
France both Cambodia and Laos had
partial autonomy in the 1949-1950 period

Both countries were drawn into the
Vietnam War mostly because North
Vietnamese army used their territory as
their military bases.

While the communist Khmer Rouge in
Cambodia have been ousted in 1979, Laos
is still under a communist government.

Both countries had communist insurgendies
supported by North Vietnamese. And in
both countries they came to power with {he
help of the North Viethamese army.

Free Writing

Get students to write about colonialism in South&sia. EXTRA SECTION
Encourage themto describe their own understarmdingy,qents can use Burma’s Struggle for
how and why it happened and what the result wasy TiRdependence for independent work on this.
can write about any aspect of colonialism omif8outheast
Asia they like. Encourage them to choose any laggjtizey like for writing. Have a discussion aftentga
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4, Religion in Southeast Asia

Concepts: Skills practiced:
The importance of religion in Southeast Asia Appiyirfiormation
Animism Expressing an opinion
New religions Making examples
The spread of religions in Southeast Asia and ititegration | Chart work
Buddhism Reading comprehension
Christianity Compare and contrast
Islam Developing an argument
Hinduism

At the end of this chapter the students will be abl to:

Identify the main religions in Southeast Asia amelrtorigins

Identify the basic features of Hinduism, ChristigrBuddhism, and Islam
Recognise how the 'new religions' have integratédamimism
Compare and contrast religions

Roughly trace the way religions have arrived intBeast Asia
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4. Religion in Southeast Asia
4.1 ANIMISM

Brainstorm

Skills: Making
lists, mind-maps

before asking for their answers.

Brainstorm a list of all religions the students tank of.
Put a blank table on the board and elicit inforomaftiom students to put init. Don’t worry if r@terything
is correct. As you move through this chapter, nerthie students to go back to this chart and agideam
information they have learned.
The table below is just for your information. Dobstow it to the students, especially before yaistfithis
chapter. The students might come up with morgioek or other ideas about the religions in thegoér.

Elicit students’ ideas about what they think religis. Put some answers on the board. Let
the students compare them. Did they come up witiesrery different answers or are they
more or less the same? If you like, give studentsuple of minutes to discuss this in groups

Religion W.he.n did it Whgre did it What are the main beliefs? Where do most of the

originate? originate? followers live now?
. Things in nature h irits an .
Hard to estimate, ! gs n nature av’e S.pl s al f\l}lost followers of animist
.. |Separately [can influence people’s lives. o
developed with | . o : cults now live in Southeast
- ) in different [Animist cults differ from place : -

Animism  [particular Asia and Africa; some alsg
. areas of thgto place. Evenaverysmall |. . .
indigenous . ) live in South America and

world community can have their own
cultures . . near the North Pole.
version of animism.
o About 3,000 . Hindus worship m?‘”y @fferent Mostly in India and on the

Hinduism India gods and they believe in . .

years ago : . island of Bali.
reincarnation.
| About 2,500 . All people canattain Throughout Squthgast and
Buddhism India enlightenment and stop East Asia and in Tibet ang
years ago : .
suffering. Mongolia.
Middle East, North Africa,
About 1.500 God revealed himself to ProphgEentral Asia, Southeast
Islam ’ Middle EastMuhammad. The Qu’ran is the|Asia, India, and smaller
years ago iy
holy book of Islam. communities throughout
the world.
Jesus Christ is the son of God.

Christianity About 2,000 Middle East He dle.d to‘ redeem people’s Sm?h every part of the world.

years ago The Bible is the holy book of
Christianity.

Skills: Compare
and contrast

Atfter the students read the text about Animisngudis any ideas they might have about animist cults.
There are no correct answers to the questions sttidlents’ book; just discuss students’ ideas.
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4.2NEW RELIGIONS

Before the students read the text, ask them whagthimk ‘new religions’ might be. Why are theyledl
new religions?

After students read the first few sentences, asktivhy they think people started converting to new
religions. Again, there is no one correct ans&eme possible answers could be these, but studterits
necessarily have to agree with them.
Possible answers:

- New religions were made to sound appealing byritssionaries and traveling merchants

or colonialists.

- People in Southeast Asia thought that the neigiogls would bring them better lives.

- Often, new religions brought advantages sucloam#l education and other

lifestyle changes.

- New religions might offer some political advargag

- Animist peoples might be affected by their neigind who follow any of the new religions.

Discussion

Skills: Applying
Discuss the excerpt with the students. Discussx@wnples of the mixing of religions.

Answers:

‘She would Kill a chicken ...offering its bloodta.the spirits of the farm after each Mass
of thanksgiving.’

‘I was told that our Christian God dwelt in the &ihacle above the high altar of the church.
At the same time | shared my grandmother’s seragdhbrewere also smaller gods.’
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Skills: Expressing
an opinion, making
examples

Ask the students if they can find similar exampiekeir life. You might get the students to dissthis
in groups first, depending on the students’ prefege The purpose of these questions is just tthget
students to think about their own experience afieffie

Group work

Skills: Chart
work, reading
comprehension

Put the students in four groups. Each group cheomse of the new religions to read about. Put the
table from the beginning of the chapter on the thagrin. As groups read their texts, they camhgut
information in the table on the board. Discusdaiities and differences between religions.

Make sure all the students read all the textsdondwork.
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Students do the map work activity in small groupsith a partner.
Answer:

P

Buddhism
Hinduism
Islam

Christianity » » » » )

A. First you might want to discuss differences andagities between the different ‘new’ religions.
Encourage students to use the information themplog chart.
Possible answers:

> o 5 5 5

o> = = = = =

similarities differences

Islam, Buddhism, and Christianity follow the teads
of one person, while Hinduism doesn’t have oneifipec
person or prophet who developed it.

None of the ‘new’ religions
originated in Southeast Asia.

All'the ‘new’ religions were  |Islam and Christianity believe in one God, while
developed by men, not womejidinduism believes in many gods.

Some Buddhists differ in the way they think about
Buddha — some think he is God, but some believe the
is no one god, but God is everything.

Hinduism is much older than the other ‘new’ religgo

B. Students discuss the differences and similarigégéden the new religions and Animism.
Possible answers on next page

These are just some ideas. Students might agcisagree with these. They may also have othaside

For Debate and Group work instructions, see the next page.
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Skills: Expressing

similarities differences

Hinduism is much more similar to Animism than ary d
the other religions mentioned here because it dpes
directly from indigenous stories and traditionalidfe.

Animist cults are much older than any organised
religions.

Most organised or ‘new’ religions have originatad i
one particular place and spread throughout the
different parts of the world, while animist culieaery
local and can vary even from one village to thet.ne
Animist beliefs often strongly affect the new rieligs ‘New’ or organized religions usually have a written
even after people convert. record, while animist tradition is almost alwaysilor

Hinduism is similar to Animism in that it worshipss
many deities (small gods) for different purposes,
including many female gods.

A lot of animist cults have female gods while natny
‘new’ religions do.

Have a debate about religion.
There are three suggested options, you might dofahem, or both, or you might come up
with your own debate topic.The three toptions leeevery similar, and have similar

an opinion, .
developing an arguments for and against.
argument For either topic, divide the students into teamantl B. For large classes, have more

groups —A1,B1, C1, A2, B2, C2 etc. You want betm@ and 5 students in each team. Team A agrees wit
the statement, Team B disagrees. Give studengsttimrepare their arguments. Have a debate $s.cla
While the students are preparing their argumeiois /gight help them with some of these argumenthgif

are having trouble. These are example argument®par 1.

Example arguments for:
It is important to learn about other religions bes# you can better understand other people.
Many people around us follow different religions.
If you know about other religions, you might undansl your own religion better.
If you know more about other religions, you willoknmore about the world.
If you know about other religions, you might avaeihflict.
Learning about other religions can promote peace amderstanding.
If you know about other religions, people will resp you.
If you know about other religions, you will get af¢pwith people better.

Example arguments against:
You don't need to learn about other religions besmayou already have one.
Other religions are not important, because your awtigion is the best.
People who believe in other religions are wrong.
If you learn too much about another religion youghti change your faith.
God doesnt want you to learn about other religions
There’s too many religions in the world to learnoak
All people, in my community follow the same religio
It's very confusing to have to learn about diffdreeligions.

Students prepare presentations about differemgfiori. Each group picks a
religion.You can either let students choose a io#idor this activity, or assign them to

Skills: Research T . A
skills, interviewing, | groups. Decide if it's better for the students tegent their own religions or do research

presenting and present on a new religion so that they can ladahe process. Make this into a community

project. Send groups of students out to interyeaple in the community who follow other
religions. Get students to talk to old peoplend but more about Animism. Even if there are nashins,
Hindus, Christians and/or Buddhists in the clalssrg may be some living nearby, so students caando
talk to them. If this is not possible, get studetd research some literature about Hinduism feir th
presentation. After students have done their ireerw and research, they make presentations in. cémss
might want to do them all on one day, or spreathtbat throughout one or two weeks.
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5. Geography of Southeast Asia

Concepts Skills practised
Geography of mainland Southeast Asia Reading corapsin
Geography of island Southeast Asia Map skills
Climate of Southeast Asia Drawing
Natural resources and management Analysing
Cultural diversity Expressing opinions
Southeast Asia on the map Free writing
Land and land use in Southeast Asia Matching
Wet rice cultivation Problem solving
Shifting cultivation Developing an argument
Intensive agriculture vs. extensive agriculture Binéztion
Cash cropping Cause and effect
Making outlines
Compare and contrast
Advantages and disadvantages

At the end of this chapter the students will be all to:
Identify the countries, cities, and bodies of watethe map of Southeast Asia
Identify the geographical factors affecting lifedasdrevelopment in mainland Southeast Asi
Briefly discuss the climate of Southeast Asia
Briefly discuss the importance of natural resources
Discuss how the geography of Southeast Asia affeditgal and ethnic diversity
Identify the differences between wet rice andisgittultivation

j*

5.1 WHAT AND WHERE

Exercise
Skills: Reading

for specific
information

Students read the text and answer the questions
Answers:

A. Rivers, mountains

B. Himalayas, Southern China

Exercise

Skills: Map
skills, drawing

Give out sheets of paper for students to draw n@igs.out some marker pens if you have them. 3iisde
work in groups but each student makes their ownskefch. Make sure students don't look at theimap
the book. Thisis not a test, just a way to sterstudents thinking about the location of coestriAfter
they have finished they can compare their mapstivétimap in the book and with the other groups.

If you like, get the students to put their mapsiacbthe classroom and have a competition for the mo
accurate map.
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Elicit from students the different ways in whictogeaphy can affect the lives of people.
Skills: Classifying] YOU can put the wordsountains, riverandoceanson the board and note the ways in
information which each of these influence people’s lives adogrih the students’ answers.
This is a good way to review chapter Il (introdoisto Chapter Il — the advantages and
disadvantages of having a settlement on a majarway)
Possible answers:
Being located by the ocean opens up a lot of optiontrade. Nations that control big ports
can benefit from taxing the ships that come throwgh goods. Another benefit is fishing.
Rivers have huge importance for the local commesstifishing, fertile soil, and water for
irrigation are just some advantages. There’s astanger of floods.
Mountains contribute to very distinct communitiestthave been isolated in the mountains
for hundreds of years. Mountains can protect fattacking invaders. Mountains also
contribute to certain special ways of agriculture.
Get the students to discuss what importance gebigefocation plays in the lives of their people.

Skills: Reading
comprehension,
analysing

Students read the text and answer the questions.

Answers:
A. The“Ring of Fire” is called that because when valoas erupt, fire comes out.
\olcanoes are situated in a ring in the ocean,fsmu looked from very far away it might
look like a ring of fire.
B. The land around volcanos is very fertile becauseotdanic ash.

Skills: Expressing
an opinion

The geography of island Southeast Asia might Isdfdesiliar to the students than mainland Southeast
Asia, so encourage themto use their own ideassidiscussion.

Skills: Free
This is a free writing activity. Remind the stutietiney don’t need to worry about grammar or

sentences, but to put down ideas that come torth@. Encourage the students to write in any
language they feel comfortable in.
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‘ Skills: Checking \

Give students a few minutes to read the text angbace it with the notes they have made. Ask theat wh
they can add to the text from their own knowledge.

Students might talk about the importance of ramafgriculture, or dry season for harvesting
and travel.

Discuss what students know about natural resoareewhat they are. Get them to list some examples.

Example answers:
Renewable resources (you can use them and thegronli or appear again): forests, water,
crops/plants
Non-renewable resources (once you’ve used thertheypare gone): minerals, oil, metals

Skills: Expressing
opinions, applying
information

Students to discuss these questions in grouplybfieéy can put down any answers they can think of
whether they are correct or wrong. If they dondwran answer, just skip the question. This isgust
brainstorming activity to prepare them for whatthee going to read next. They can check the aisswer
after the next activity.

Group work

Skills: Matching,
analysing

Get the students to match the questions in thégqueklrainstorm activity with the answers in the
boxes.
Answers:

1.H 2A 3.E 4C 5B 6.D 7.F 8E 9.G
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Discuss issues related to logging in Myanmar. &ttglbrainstorm the answers to these questiorts. Pu
their ideas on board.
Possible answers:

B. Rivers dry out, soil erosion, animals lose theibitat, climate warming, soil dries up and

becomes unsuitable for farming.

C. Countries that invest in Myanmar’s natural resascChina, Thailand, Japan, Britain

and France, amongst other countries,afenaking money from Myanmar’s natural
resources in the form of logging, oil agek, and gems.
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Students prepare presentations in groups. Maketeirgtudents present clear arguments
in their presentations. If you have any resounmeeslibrary, or any other supplementary

Skills: Problem . . .
solving, developing | resources (environmental magazines, newspapersiténeet) you can get the students to

an argument, do some research on this topic first.

presentation skils | vou might start by discussing some possible satstielated to sustainable development:

- local control of natural resources
- government policies, such as limitations on fighimo fishing during/in places of breeding, limibaits
on foreign businesses fishing in Myanmar waters

- forest preservation policies: only cut down as yntaes as can grow back, or plant more

- small scale dam projects instead of big dams

- environmental education
If you think this is too difficult for the studenfgsist get them to discuss the ideas above in grdtigch group
can discuss one idea and then explain to the gtbeips how they understand it. Use any languagiests
like for this discussion.

[ d A Students in groups discuss the situation ofriffeminorities of Myanmar in relation to their
geographical location and way of life. Encourdge dtudents to talk about different

Skills: Cause i
and effect ethnic groups.

Answers:
The map on the leftcontains some information abopt

where Myanmar’s largest ethnic groups live, buisinot
possible to get complete and accurate informatiboud
this. Students might talk about the fact that medbhic
groups in Myanmar live in the mountainous areasisTH.—~——
geographical position contributes to relative istiden. DU .
People live in small communities and maintain the
traditional way of life. For example, Kachin peoplgho
live high in the mountains in the north,maintaireith TN g

traditional complex tribes and clan system thatuleges T plma
marriage customs and the whole life of the commgunif. 2

China

B. Get the students to make some similar examptag alj g

other countries (Thailand? Cambodia? Vietham? May, oL P
even Southern China). V-

Example answers: T, et

In Thailand there are lots of minorities and hil
tribes. A lot of them live in the jungles and L
mountains, relatively isolated from the majority . o
population. They maintain their traditional '3 5::““ . Thailand
lifestyle, language, and culture. Ethnic groups lsas L[ S

Hmong, Akha, Lisu and Karen often o
have difficulty getting full citizenshipghts, A *
especially if they cannot prove they were born N

in Thailand.. -

EXTRA SECTION ]

The Country Fact sheets have information on which o Sea b 4 Gi
ethnic minorities live in which Southeast Asian countries. il JI o
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Students find these on the maps of mainland SositAsa and island Southeast Asia.

Answers:

A. The valleys are fertile because the rivers brindjwih them and deposit it on the banks
in the valleys.

B. The islands are fertile because of the volcanig astthere are many volcanoes on the
islands of Southeast Asia.

C. ‘Rich in culture’ means there are many differenturels in a small area.
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You can check the rivers on the map on page 14thenother features on the mainland and island SEA
maps on page 68.
Answers:

B.i..Hanoi ii. Bangkok iii. Phnom Penh iv. Kuala Lumpur

C. Singapore

D. Malaysia, Thailand, Myanmar, Singapore

G. Sumatra, Java, Borneo, Sulawesi, New Guinea, Sunater

|. Luzon, Mindanao, Palawan
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5.2LAND AND LAND USE

Discussion

Skills: Making
outlines

Ask the students about their experiences with aljie. Have they participated in growing rice?
Make an outline of the main steps in growing raogether with the students.

Case study

Read about rice growing in Thailand.
The outline prepared by the students might diftemfthe process described in this text as thenmany
different ways of growing rice. Remind the stugehat this text only describes traditional sedgmiee

cultivation on flat lands.
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18 Divide the class into four groups. Each group grepa poster to demonstrate and explain
one stage of growing rice according to the illustrain the students’ book. Just for the
presentation purpose of this activity the students have tootibis particular style of growing rice, even
skils if this is not the way they are familiar with. §heill have a chance to study and discuss
other types of agriculture later.

Brainstorm

Discuss what students know about shifting cultrati

Skills: Drawing,

Southeast Asia Teacher’s Guide
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Exercise

Skills: Ordering
information

Discussion

Skills: Compare
and contrast

Read the text and match the diagrams with thearagpti
Answers:

A.i.,a ii.d iii.c iv.b

B.d,a,c,b

Ask the students if they are familiar with the temtensiveandextensivegriculture.
Sedentary rice cultivation is known as intensslash and burn or shifting cultivation is
called extensive.
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[ d  Students answer the questions and fill out thet @hgroups. When the students are
SKills: ready, put the chart on board, elicit answers students and put them in the chart.

Summarising,

classifying . ]
information, Possible answers:

cause and effect

extensive agriculture intensive agriculture
sustainable farmers have to cooperate
the forest gets a chance to grow bagk uses irrigatio
uses less land uses animals
produces less surplus supports more people thamsixe agriculture
uses a lot of land

Group work Students in groups outline the advantages andwdistatjes of plantation agriculture.

Possible answers:

Advantages and Advantagescan grow a lot of crops and make money

disadvantages Disadvantagesneed to buy expensive fertilisers, fertiliserdgshe soil,
land can not be used to grow food for people tg eagation is expensive, poor farmers often
have to sell their land because they cant afforgitow cash crops.

Free Writing

Let the students write for as long as you likeli-ehiesson, the whole lesson, or for homework. kithe
students are finished, make a list of topics tlaselselected on board. Ask them why they havetselec
these particular topics.

Skills:

Review

Skills: Making
questions

Each student makes a list of five questions alieutiodule. Put the students in groups and gettinem
discuss their questions and try to find the answdr® module. This could take a while, depending
how much time you have.

Get each group to choose five questions from the they have discussed in their group and presémt b
the questions and the answers to class.
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Extra Material

The readings in this section give extra
information on topics about Southeast Asia.

- For teachers to get more background on
the topics they are teaching

- For students to do independent research

Country Fact-files pages 75-85
to accompany activities on page 5 and page 67

Funan, Indonesia, Lang Xan, Nanzhao pages 86-91
to accompany activities on page 23

Caste pages 92-94
to accompany activities on page 28

Burma’s Struggle for Independence page 95
to accompany activities on page 55
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Country Fact-files - Brunei

Background: The Sultanate of Brunei’s influence peaked betvikeri5th and 17th centuries when its control
extended over coastal areas of northwest Bornedrensgouthern Philippines. Brunei subsequentlyredta
period of decline brought on by internal strife ox@yal succession, colonial expansion of Eurogeamers, and
piracy. In 1888, Brunei became a British protedirendependence was achieved in 1984. The saniky faas ruled
Brunei for over six centuries. Brunei benefits freriensive petroleum and natural gas fields, tiecgoof one of
the highest per capita GDPs in the developing world

Southeastern Asia, bordering the SoufBDP - per capita (PPP): ~ $23,600 (2003 est.)
Agriculture - products: rice, vegetables, fruits;
chickens, water buffalo, eggs

Location:
China Sea and Malaysia
Geographic coordinates4 30N, 114 40 E

Area: total: 5,770 sq knfand: 5,270 sq kmwater: Industries: petroleum, petroleum refining, liquefied
500 sg km natural gas, construction

Land boundaries: total: 381 km border countries; Disputes - international: in 2003 Brunei and Malaysia
Malaysia 381 km ceased gas and oil exploration in their disputéshofe
Climate: tropical; hot, humid, rainy and deepwater seabeds and negotiations have statema
Terrain: flat coastal plain rises to mountains in easprompting consideration of international legal

adjudication; Malaysia’s land boundary with Brunei
around Limbang is in dispute; Brunei established an
Land use: arable land:2.08%permanent crop€.87% exclusive economic fishing zone encompassing Louisa
other:97.05% (2005) Reef in southern Spratly Islands in 1984 but maies
Environment - current issuesseasonal smoke/hazepublic territorial claim to the offshore reefs; t2602
resulting from forest fires in Indonesia “Declaration on the Conduct of Parties in the Sdtitina
Geography - note:  close to vital sea lanes through Soutfea” has eased tensions in the Spratly Islandgabisit
China Sea linking Indian and Pacific Oceans; twdga short of a legally binding “code of conduct” desiriey
physically separated by Malaysia; almost an enclageveral of the disputants

within Malaysia

Population: 379,444 (July 2006 est.)

Birthrate: 18.79 births/1,000 population (2006 est.)

hilly lowland in west
Natural resources: petroleum, natural gas, timber

Deathrate 3.45 deaths/1,000 population (2006 est.)
Infant mortality rate: total: 12.25 deaths/1,000 live
birthsmale:15.46 deaths/1,000 live birtHfemale:8.86
deaths/1,000 live births (2006 est.)

Life expectancy at birth:  total population:75.01 years
male:72.57 yearfemale:77.59 years (2006 est.)

Total fertility rate:  2.28 children born/woman (2006 est.
Nationality: noun:Bruneian(spdjective:Bruneian
Ethnic groups: Malay 67%, Chinese 15%,
indigenous 6%, other 12%

Religions: Muslim (official) 67%), Buddhist 13%,
Christian 10%, indigenous beliefs and other 10%
Languages: Malay (official), English, Chinese
Governmenttype: constitutional sultanate
Independence: 1 January 1984 (from UK)

Suffrage:  none

Economy - overview: This small, well-to-do economy
encompasses a mixture of foreign and domestic
entrepreneurship, government regulation, welfa
measures, and village tradition. Crude oil and redigas
production account for nearly half of GDP and mbian
90% of government revenues. Per capital GDP mtfave
most other Third World countries, and substantiebme

Seria,

\‘mﬁm Belait

MAI

BANDAR Muara,
SERI
BEGAWAN

Tuiongl

AYSIA o 10 20km

o {6 20 mi

from overseas investment supplements income from
domestic production. The government provides for al

medical services and free education through theeusity
level and subsidizes rice and housing.
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Country Fact-files - Myanmar

Background: Britain conquered Myanmar over a period of 62g41824-1886) and incorporated it into its Indian
Empire. Myanmar was administered as a provincedifluntil 1937 when it became a separate, seléminrg colony;
independence from the Commonwealth was attain2848. Gen. NE WIN dominated the government from21t86
1988, first as military ruler, then as self-appethpresident, and later as political kingpin.

Location:  Southeastern Asia, bordering the Andamabisputes - international: ~ Despite continuing border
Sea and the Bay of Bengal, between Bangladesh aaginmittee talks, significant differences remain hwit

Thailand Thailand over boundary alignment and the handlihg o
Area: total:678,500 sq krntand: 657,740 sq km  ethnic rebels, refugees, and illegal cross-bordivites;
water: 20,760 sq km Karens also protest Thai support for a Myanmar

Land boundaries:  total: 5,876 kmborder countries: hydroelectric dam on the Salween River near thddyor
Bangladesh 193 km, China 2,185 km, India 1,463kans environmentalists in Myanmar and Thailand contitue
235km, Thailand 1,800 km voice concern over China’s construction of hydeotic
Climate: tropical monsoon; cloudy, rainy, hot, humicdams upstream on the Nujiang/Salween River in Yanna
summers (southwest monsoon, June to Septembes); Rsvince; India seeks cooperation from Myanmaietypk
cloudy, scant rainfall, mild temperatures, lowentidity Indian Nagaland separatists from hiding in remoterizse
during winter (northeast monsoon, December toljpri uplands

Terrain: central lowlands ringed by steep, rugged
highlands

Natural resources: petroleum, timber, tin, antimony, zinc,
copper, tungsten, lead, coal, some marble, limeston
precious stones, natural gas, hydropower

Landuse: arable land: 14.92%permanent crops:
1.31%other:83.77% (2005)

Environment - currentissues:  deforestation; industrial s
pollution of air, soil, and water; inadequate sation and ;J,‘J'
water treatment contribute to disease

Geography - note:  strategic location near major Indian
Ocean shipping lanes

Population: 47,382,633(July 2006 est.) i
Ethnic groups: Burman 68%, Shan 9%, Karen 7%,
Rakhine 4%, Chinese 3%, Indian 2%, Mon 2%,other 5%

CHINA

CHINA
Myitkyind, ™

Bnam?.

Mornywa,
-
Mandalay

Jaunggyl

yab

Religions:  Buddhist 89%, Christian 4% (Baptist 3%, ¥, Pyinmana
Roman Catholic 1%), Muslim 4%, animist 1%,other 2% Y e
Governmenttype: military junta MRy
Independence: 4 January 1948 (from UK) |

. . , . . | L,Bago, {/
Economy - overview:Myanmar’s trade with Thailand, ' /' RANGODN
China, and India is rising. Though the Myanmar ;F‘ajhein‘*_.' e

government has good economic relations with its LA ; THAILAND
neighbors, better investment and business clinetéds ]
an improved political situation are needed to prtmmo
foreign investment, exports, and tourism. )
GDP - per capita (PPP):  $1,700 (2005 est.)
Agriculture - products: rice, pulses, beans, sesame,

groundnuts, sugarcane; hardwood, fish e H

Industries: agricultural processing; knit and woven Agm{;;

apparel; wood and wood products; copper, tin, ttergs ) {inDia)

iron; construction materials; pharmaceuticals;liedr; o L by ,
cement; natural gas 2 B £ G
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Country Fact-files - Cambodia

Background: Cambodia became part of French Indochina in 1B8lfowing Japanese occupation in World
War 11, Cambodia gained full independence from Eggin 1953. In April 1975, after a five-year strigggCommunist
Khmer Rouge forces captured Phnom Penh and evaaibtities and towns. A December 1978 Vietnanmegasion
drove the Khmer Rouge into the countryside, begEBrgear Viethamese occupation, and touched ofstii3 years
of civil war. The 1991 Paris Peace Accords mandadedocratic elections and a ceasefire, which waiilprespected
by the Khmer Rouge. Elections in July 2003 weratre¢ly peaceful, but it took one year of negotat between
contending political parties before a coalition gaument was formed.

Location: Southeastern Asia, bordering the Gulf §&DP - per capita (PPP):  $2,200 (2005 est.)

Thailand, between Thailand, Vietham, and Laos Agriculture - products: rice, rubber, corn, vegetables,
Area: total: 181,040 sq krtand: 176,520 sqgkm  cashews, tapioca

water: 4,520 sq km Industries:  tourism, garments, rice milling, fishing,
Land boundaries:  total: 2,572 kmborder countries: Wood and wood products, rubber, cement, gem mining,
Laos 541 km, Thailand 803 km, Vietnam 1,228 km textiles

Climate: tropical; rainy, monsoon seasonPisputes - international: Southeast Asian states have
(May to November); dry season (December to Adittje ~ €nhanced border surveillance to check the spreadant
seasonal temperature variation flu; Cambodia and Thailand dispute sections of loauy
Terrain: mostly low, flat plains; mountains in With missing boundary markers and Thai encroachsent
southwest and north into Cambodian territory; maritime boundary witleiiam

Natural resources: oil and gas, timber, gemstones, som& hampered by unresolved dispute over offshoaats;

iron ore, manganese, phosphates, hydropower patenttambodia accuses Thailand of obstructing accédsth
Landuse: arable land: 20.44%permanent crops: Vihear temple ruins awarded to Cambodia by |CJsifeui

0.59%other: 78.97% (2005) in 1962; in 2004, Cambodian-Laotian and Laotian-
Environment - currentissues: illegal logging activities Viethamese boundary commissions re-erected missing
throughout the country and strip mining for gemshie markers completing most of their demarcations.

western region along the border with Thailand have

resulted in habitat loss and declining biodivergity
particular, destruction of mangrove swamps threate
natural fisheries); soil erosion; in rural areasstrof the
population does not have access to potable wat
declining fish stocks because of illegal fishingdan
overfishing

Geography -note: a land of paddies and forests
dominated by the Mekong River and Tonle Sap
Population: 13,881,427 (July 2006 est.)

THAILAND

LSistphan ’
JSlemreab Fstang Tréng
Baldémbang — L

Y A
Ethnic groups: Khmer 90%, Vietnamese 5%, Chines Pouthisat, " L Kampéng - (Krichéh
1%, other 4% “v = S AT hh.na.r;gizq_J
Religions: Theravada Buddhist 95%, other 5% ot ) . Yl
] . " y Charm
Governmenttype: multiparty democracy under a| 5 i
constitutional monarchy Krong+ PHNOM™: ™ 1 "
Independence: 9 November 1953 (from France) E'gﬁh ¢ n PENH ' VRN |
. ! 9 {
Economy - overview:In 1999, the first full year of peace Zagd e : o
in 30 years, the government made progress on edono|  kampéng™ .. 18 wﬁ‘{i{ =
reforms. The US and Cambodia signed a BilateralifBext Sagm =y N Nhast @
Agreement, which gave Cambodia a guaranteed qiotz i I 3 \u..,__ b “{
US textile imports. From 2001 to 2004, the econgneyv t ;"ﬂ;;m ; “9:} L st ¢
at an average rate of 6.4%, driven largely by grangion & % om o =

in the garment sector and tourism. The tourisnustiy
continues to grow rapidly, with foreign visitorggassing
1 million for the year by September 2005.

In 2005, exploitable oil and natural gas deposgsviound
beneath Cambodia’s territorial waters, represerdgingw
revenue stream for the government. The Cambodian
government continues to work with bilateral and
multilateral donors, including the World Bank aiMH, to
address the country’'s many pressing needs.
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Country Fact-file - East Timor

Background:

The Portuguese began to trade with the islandrobfin the early 16th century and colonized it

in mid-century. In an 1859 treaty, Portugal cedweel western portion of the island to the Dutch. ImgdeJapan
occupied East Timor from 1942 to 1945, but Portugsiimed colonial authority after World War 1. E&isnor declared

itself independent from Portugal on 28 November51&7d

was invaded and occupied by Indonesian foicesdays

later. An unsuccessful campaign of pacificatioiofeed over the next two decades, during which éimased 100,000
to 250,000 individuals lost their lives. On 20 Sepber 1999 the Australian-led peacekeeping tradpgdnternational
Force for East Timor (INTERFET) deployed to theminy and brought the violence to an end. On 20 RY2, East
Timor was internationally recognized as an independtate.

Location: Southeastern Asia, northwest of Australi
in the Lesser Sunda Islands at the eastern end of
Indonesian archipelago; note - East Timor incluthes
eastern half of the island of Timor, the Oecussnf&no)
region on the northwest portion of the island of dipand
the islands of Pulau Atauro and Pulau Jaco

Area: total: 15,007 sq kntand:

Land boundaries: total: 228 km border countries:
Indonesia 228 km

Climate:
seasons

Terrain: mountainous

&DP - per capita (PPP):  $400 (2004 est.)

Nyriculture - products: coffee, rice, corn, cassava,
sweet potatoes, soybeans, cabbage, mangoes, bananas
vanilla
Industries:
woven cloth
Disputes - international: UN Mission of Support in
East Timor (UNMISET) has maintained about 1,000
peacekeepers in East Timor since 2002; East Timor-

printing, soap manufacturing, handicrafts,

tropical; hot, humid; distinct rainy and dryindonesia Boundary Committee continues to meetggur

and delimit the land boundary, but several sectiftise
boundary especially around the Oekussi enclaveirema

Natural resources: gold, petroleum, natural gasunresolved; Indonesia and East Timor contest the

manganese, marble

Landuse: arable land:8.2%permanent cropst.57%
other:87.23% (2005)

Environment - currentissues:  widespread use of

sovereignty of the uninhabited coral island of BiBatek/
Fatu Sinai.

slash and burn agriculture has led to deforestedion
soil erosion

Geography - note: Timor comes from the Malay word
for “East”; the island of Timor is part of the Mgla
Archipelago and is the largest and easternmosh®f
Lesser Sunda Islands

Population: 1,062,777 (July 2006 est.)

Ethnic groups:
Papuan, small Chinese minority

Religions: Roman Catholic 90%, Muslim 4%, Protesta
3%, Hindu 0.5%, Buddhist, Animist (1992 est.)
Governmenttype: republic

Independence: 28 November 1975 (date o
proclamation of independence from Portugal); nAQe -
May 2002 is the official date of international rgondion of
East Timor’s independence from Indonesia

Economy - overview:In late 1999, about 70% of thd " "

economic infrastructure of East Timor was laid wedty

Indonesian troops and anti-independence militiagrO}

the next three years, however, a massive intemaltid

Austronesian (Malayo-Polynesian)| /54" 2 2

INDONESIA éh[,.f e y
T P Aletire
_".r.:- et _' ar: IIJ » .ﬁau:au ..-“'t i
LIE?::S;- 3 _ “Manatutn - /1
! ;--—rﬁw Vigquegue,
Malasar, . A T”aff'ﬁ?_'ﬁ'ﬁ.
- | P
o \-"Lf; l\‘L “Bua
" INDONESIA .~
: i _:'i' S A
%
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" ] 0 100l

program, manned by peacekeepers and police offiegrs
to substantial reconstruction. The developmentl @fral

gas resources in nearby waters has begun to supplem
government revenues ahead of schedule, but the

technology-intensive industry does little to crefbs

for the unemployed, because there are no production

facilities in Timor and the gas is piped to Ausgal
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Country Fact-file - Indonesia

Background:

The Dutch began to colonize Indonesia in "#réy/e 7th century; the islands were occupied bydap

from 1942 to 1945. Indonesia declared its indepeoelafter Japan’s surrender, but it required feary of intermittent
negotiations, recurring hostilities, and UN mediatbefore the Netherlands agreed to relinquistoliany. Indonesia
is the world’s largest archipelagic state and htmtke world’s largest Muslim population. In 20Q&donesia reached
a historic peace agreement with armed separatigtseh, but it continues to face a low intensityaatist guerilla

movement in Papua.

Location:
Indian Ocean and the Pacific Ocean

Area: total: 1,919,440 sq krand: 1,826,440 sq kiwater:
93,000 sg km

Land boundaries: total: 2,830 kmborder countries:
East Timor 228 km, Malaysia 1,782 km, Papua New
Guinea 820 km

Climate:
highlands
Terrain:
interior mountains

Natural resources: petroleum, tin, natural gas, nickel, GDP - per capita (PPP):

timber, bauxite, copper, fertile soils, coal, gdiidiver
Land use:
7.04%o0ther: 81.93% (2005)

Environment - currentissues:  deforestation; water
pollution from industrial wastes, sewage; air pttio in
urban areas; smoke and haze from forest fires
Geography - note:

Ocean
Population: 245,452,739 (July 2006 est.)
Ethnic groups: Javanese 45%,

Madurese 7.5%, coastal Malays 7.5%, other 26%

Southeastern Asia, archipelago between thiedependence:

arable land: 11.03%permanent crops:

archipelago of 17,508 islands (6,000isputes - international:
inhabited); straddles equator; strategic locatistnide Boundary Committee continues to meet, survey, and
or along major sea lanes from Indian Ocean to Raciflelimit land boundary, but several sections of the
boundary remain unresolved; Indonesia and EastTimo

17 August 1945 (independence
proclaimed); 27 December 1949 (Netherlands recegniz
Indonesian independence)
Economy - overview:Indonesia, a vast polyglot nation,
has struggled to overcome the Asian financial rikieys
to future growth remain internal reform, building the
confidence of international and domestic investars]

tropical; hot, humid; more moderate instrong global economic growth. In late December4200

the Indian Ocean tsunami took 131,000 lives withtlaer

mostly coastal lowlands; larger islands havd7,000 missing, left some 570,000 displaced persors

caused an estimated $4.5 hillion in damages aseédos
$3,600 (2005 est.)
Agriculture - products: rice, cassava (tapioca),
peanuts, rubber, cocoa, coffee, palm oil, coprajtpo
beef, pork, eggs

Industries:
footwear, mining, cement, chemical fertilizers vobpd,
rubber, food, tourism

East Timor-Indonesia

contest the sovereignty of the uninhabited cotahid of

Sundanese 149%ulau Batek/Fatu Sinai, which hinders a decisioraon
northern maritime boundary; a 1997 treaty between

Religions: Muslim 88%, Protestant 5%, Romanindonesia and Australia settled some parts of their
Catholic 3%, Hindu 2%, Buddhist 1%, other 1% (1998)maritime boundary but outstanding issues remain.
Governmenttype: republic
4 Ve, iy 3 fiAa T T
y it " PHICIPRIRESY,
L AN f 7 ]
e 4 i i, 1., o i Li™ :
by " 4 3 NORTH
MALAYSIA 5Pt it (PG
Mpdan” el el " A [ A .fl AYSLA "r";‘?:hr DN EAN
swlmkm* LT TR T | '. :—E‘P—-
Pekanbaru, ':.-":"H{‘ .F'nl'rll.‘uml-. : A PLLA
Wadang = : Kaimmanlany &Urwdr;; 2 ‘;:’: 1 Bk .:I“-;;. .
-Eu.ri‘l.lel'l'.i-_l Ba 1 (Coben] T ,_':' = - =
a AR PTG ; ™ r : I \
Falﬁ'nbarlg = ] H. E"Amm L -'I—:N 4T l [
AkIS5AT oLy
m,mmh Jﬂ.i(AH:TA - 5 i o - S Grmpa
Su-rna-lang Hechen ¥ ) 1
INDIAN Bandug” Jnn Simabaya P T = |
e R e Y et # i = J
OCEAN !}anpm Fipang . :
e e A I
2 A km e .-.L.
1] L e &0 P ; & I_J-_'.'::.-'l | W

Southeast Asia Teacher’s Guide

petroleum and natural gas, textiles, apparel,

79



80

Country Fact-file - Laos

Background: Modern-day Laos has its roots in the ancient Laag#fom of Lan Xang. After centuries of
gradual decline, Laos came under the control ahQiehailand) from the late 18th century until theel 19th century
when it became part of French Indochina. The FréBiamese Treaty of 1907 defined the current Laddrowith
Thailand. In 1975, the Communist Pathet Lao tookrab of the government ending a six-century-olchaechy and
instituting a strict socialist regime closely akeghto Vietnam. A gradual return to private entexgand the liberalization
of foreign investment laws began in 1986.

Location:  Southeastern Asia, northeast of Thailantbwer tariffs on exports. This new status may hegpr

west of Vietnam growth. In addition, the European Union has agieed
Area: total:236,800 sq krtand: 230,800 sq krwater:  provide $1 million to the Lao Government for teatadi
6,000 sq km assistance in preparations for WTO membership.

Land boundaries:  total: 5,083 kmborder countries: GDP - per capita (PPP):  $1,900 (2005 est.)
Burma 235 km, Cambodia 541 km, China 423 km, Thdila Agriculture - products: sweet potatoes, vegetables,

1,754 km, Vietham 2,130 km corn, coffee, sugarcane, tobacco, cotton, tea, yisan
Climate: tropical monsoon; rainy season (May teice; water buffalo, pigs, cattle, poultry
November); dry season (December to April) Industries:  copper, tin, and gypsum mining; timber,
Terrain: mostly rugged mountains; some plains anglectric power, agricultural processing, constracti
plateaus garments, tourism, cement
Natural resources: timber, hydropower, gypsum, tin,Disputes - international: Southeast Asian states have
gold, gemstones enhanced border surveillance to check the spreadanf
Landuse: arable land:4.01%permanent crop.34% flu; talks continue on completion of demarcatiorthwi
other:95.65% (2005) Thailand but disputes remain over several areasgalo
Environment - currentissues: une x ploded Mekong River and Thai squatters; concern among
ordnance; deforestation; soil erosion; most of thdekong Commission members that China’s

population does not have access to potable water  construction of dams on the Mekong River will affeater
Geography - note: landlocked; most of the country islevels
mountainous and thickly forested; the Mekong Rigens

a large part of the western boundary with Thailanp* 7o =
ﬂ_‘? CHINA d I

Population: 6,368,481 (July 2006 est.)

Ethnic groups: Lao Loum (lowland) 68%, Lao| . T Y

Theung (upland) 22%, Lao Soung (highland) includin B.}’T;::LL_KL Prongsali  yiETNAM ? :
the Hmong and the Yao 9%, ethnic Vietnamese/Ching & -hgﬁﬂ% g f
1% —""1": Xarmes :-:" !
Religions: Buddhist 60%, animist and other 409 L o Mua }"r

(including various Christian denominations 1.5%) Lauangphrabang

Governmenttype: Communist state Kiag !ghheﬂﬂf'

Independence: 19 July 1949 (from France) Tl 53}1
Economy - overview: The government of Laos, one o WEﬁIL;?F "--r_m.\Nane .,

the few remaining official Communist states, begg

decentralizing control and encouraging private gamise k"m::::;u e

in 1986. The results, starting from an extremealyltase, £ -

were striking - growth averaged 6% in 1988-2004pXc bl .
during the short-lived drop caused by the Asiaariicial THAILAND ‘--I_ Salavan 3
crisis beginning in 1997. Subsistence agricultur M VIET
dominated by rice, accounts for about half of G a > Pakxe

provides 80% of total employment. The economy wi 3

continue to benefit from aid by the IMF and othe G 88 190km e
international sources and from new foreign investine o T CAMBODIAS

food processing and mining.

Construction will be another strong economic driver
especially as hydroelectric dam and road projeats g
steam. In late 2004, Laos gained Normal Trade Relsit
status with the US, allowing Laos-based produaefsde
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Country Fact-file - Malaysia

Background: During the late 18th and 19th centuries, GreaaBr established colonies and protectorates imtha

of current Malaysia; these were occupied by Jaymam 1942 to 1945. In 1948, the British-ruled temi#s on the Malay
Peninsula formed the Federation of Malaya, whidabee independent in 1957. Malaysia was formed @3 ¥$hen the
former British colonies of Singapore and the Eastayisian states of Sabah and Sarawak on the nortoesst of
Borneo joined the Federation. The first severatyed the country’'s history were marred by Indoaastfforts to

control Malaysia, Philippine claims to Sabah, aimy8pore’s secession from the Federation in 1965.

Location:  Southeastern Asia, peninsula borderingconomy - overview:Malaysia, a middle-income country,
Thailand and northern one-third of the island offém, transformed itself from 1971 through the late 1980w a
bordering Indonesia, Brunei, and the South Chire Seroducer of raw materials into an emerging multitse

south of Vietnam economy. As an oil and gas exporter, Malaysia hafttex
Area: total: 329,750 sq knand: 328,550 sq kmvater:  from higher world energy prices. The economy remain
1,200 sq km dependent on continued growth in the US, China, and

Land boundaries:  total: 2,669 kmborder countries: Japan - top export destinations and key sourdesafn
Brunei 381 km, Indonesia 1,782 km, Thailand 506 km  investment.

Climate: tropical; annual southwest (April toGDP - per capita (PPP):  $12,100 (2005 est.)

October) and northeast (October to February) marsoq\griculture - products:  Peninsular Malaysia - rubber,
Terrain: coastal plains rising to hills and mountaingalm oil, cocoa, rice; Sabah - subsistence crayiser,
Natural resources: tin, petroleum, timber, copper, irontimber, coconuts, rice; Sarawak - rubber, pepjyeher

ore, natural gas, bauxite Industries:  Peninsular Malaysia - rubber and oil palm
Landuse: arable land: 5.46% permanent crops: processing and manufacturing, light manufacturing
17.54%other:77% (2005) industry, electronics, tin mining and smelting, dotp,
Environment - currentissues:  air pollution from timber processing; Sabah -logging, petroleum pricic
industrial and vehicular emissions; water pollufi@m  Sarawak - agriculture processing, petroleum pradact
raw sewage; deforestation; smoke/haze from Indanesind refining, logging

forest fires Disputes - international:  Disputes continue over
Geography - note:  strategic location along Strait ofdeliveries of fresh water to Singapore; separsitisence
Malacca and southern South China Sea in Thailand’s predominantly Muslim southern provésc
Population: 24,385,858 (July 2006 est.) prompts measures to close and monitor border with
Ethnic groups: Malay 50.4%, Chinese 23.7%,Malaysia; Philippines retains a now dormant claom t
Indigenous 11%, Indian 7.1%, others 7.8% (2003 est. Malaysia’s Sabah State in northern Borneo; Malaysia
Religions:  Muslim, Buddhist, Daoist, Hindu, land boundary with Brunei around Limbang is in ditsp

Christian, Sikh; note - in addition, Shamanisnracticed piracy remains a problem in the Malacca Strait
in East Malaysia

Governmenttype: constitutional monarchy

Independence: 31 August 1957 (from UK)
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Country Fact-file - the Philippines

Background:

The Philippine Islands became a Spanish calonyg the 16th century; they were ceded to the US

in 1898 following the Spanish-American War. In 1988 Philippines became a self-governing commortiveln 1942
the islands fell under Japanese occupation duridgWand US forces and Filipinos fought togetheridg 1944-45
toregain control. On 4 July 1946 the Philippingsiaed their independence. The 20-year rule afifand MARCOS
ended in 1986. MACAPAGAL-ARROYO was elected toxaygar term in May 2004.

Location:

Southeastern Asia, archipelago between ttedustries:

electronics assembly, garments, footwear,

Philippine Sea and the South China Sea, east fafie pharmaceuticals, chemicals, wood products, food

Area: total: 300,000 sq kntand: 298,170 sq kmvater:
1,830 sg km

Land boundaries:
Climate:

Okm

processing, petroleum refining, fishing
Disputes - international:
over certain of the Spratly Islands, also claimg@hina,
tropical marine; northeast monsoorMalaysia, Taiwan, and Vietnam; in March 2005,

Philippines claims sovereignty

the

(November to April); southwest monsoon (May tmational oil companies of China, the Philippinesd a

October)
Terrain:
coastal lowlands

Natural resources: timber, petroleum, nickel, cobalt,
silver, gold, salt, copper

Landuse: arable land:19%permanent cropst6.67%
other: 64.33% (2005)

Environment - current issues: uncontrolled
deforestation especially in watershed areas; sodlien;
air and water pollution in major urban centersatoeef
degradation; increasing pollution of coastal margro
swamps that are important fish breeding grounds
Geography - note: the Philippine archipelago is made
up of 7,107 islands; favorably located in relatiomany
of Southeast Asia’s main water bodies: the Soutim&h
Sea, Philippine Sea, Sulu Sea, Celebes Sea, aod Strait
Population: 89,468,677 (July 2006 est.)

Ethnic groups: Tagalog 28.1%, Cebuano 13.1%,
llocano 9%, Bisaya/Binisaya 7.6%, Hiligaynon llogg
7.5%, Bikol 6%, Waray 3.4%, other 25.3% (2000 cehsu
Religions: Roman Catholic 80.9%, Evangelical 2.8%,
Iglesia ni Kristo 2.3%, Aglipayan 2%, other Chieist4.5%,
Muslim 5%, other 1.8%, unspecified 0.6%, none Q2000

census)
Governmenttype: republic
Independence: 12 June 1898 (from Spain)

Economy - overview: Fiscal constraints limit Manila’s
ability to finance infrastructure and social speridiThe
Philippines’ consistently large budget deficit pasduced

a high debt level, and this situation has forcexhNa to
spend a large portion of the national governmengaid
on debt service.

GDP - per capita (PPP):  $5,100 (2005 est.)

Agriculture - products: sugarcane, coconuts, rice,
corn, bananas, cassavas, pineapples, mangoeseggsk,
beef; fish

Vietnam signed a joint accord to conduct marineraai
mostly mountains with narrow to extensiveactivities in the Spratly Islands
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Country Fact-file - Singapore

Background: Singapore was founded as a British trading coloriy19. It joined the Malaysian Federation in
1963 but separated two years later and becameendept. Singapore subsequently became one of tthé'sumost
prosperous countries with strong internationalitrgdinks (its port is one of the world’s busiestterms of tonnage
handled) and with per capita GDP equal to thalhef¢ading nations of Western Europe.

Location: Southeastern Asia, islands betweeiGDP - per capita (PPP):  $28,100 (2005 est.)

Malaysia and Indonesia Agriculture - products: rubber, copra, fruit, orchids,
Area: total: 692.7 sq kntand: 682.7 sq knwater:10sq  vegetables; poultry, eggs; fish, ornamental fish

km Industries: electronics, chemicals, financial services, oil
Land boundaries:  Okm drilling equipment, petroleum refining, rubber pessing
Climate: tropical: hot, humid, rainy, two distinct and rubber products, processed food and beversigigs,

monsoon seasons - Northeastern monsoon (Decemberepair, offshore platform construction, life sciesc
March) and Southwestern monsoon (June to Septembeitrepot trade

inter-monsoon - frequent afternoon and early evg@nirDisputes - international: disputes persist  with
thunderstorms Malaysia over deliveries of fresh water to Singapor
Terrain: lowland; gently undulating central plateauSingapore’s extensive land reclamation works, lidg

contains water catchment area and nature preserve construction, maritime boundaries, and Pedra Branca

Natural resources: fish, deepwater ports Island/Pulau Batu Putih - parties agree to ICJteation
Landuse: arable land: 1.47% permanent crops: on island dispute within three years; Indonesia and
1.47%other: 97.06% (2005) Singapore pledged in 2005 to finalize their 197 Bitimae
Environment - currentissues:  industrial pollution; boundary agreement by defining unresolved area$ nor
limited natural fresh water resources; limited landf Batam Island; piracy remains a problem in théddea
availability presents waste disposal problems; @®als Strait

smoke/haze resulting from forest fires in Indonesia

Geography - note:  focal point for Southeast Asian sea

routes

Population: 4,492,150 (July 2006 est.)

Ethnic groups: Chinese 76.8%, Malay 13.9%, Indian _
7.9%, other 1.4% (2000 census) MALAYSIA TR
Religions: Buddhist 42.5%, Muslim 14.9%, Taoist
8.5%, Hindu 4%, Catholic 4.8%, other Christian %9, 8 . _
other 0.7%, none 14.8% (2000 census) —~ e { -I'?s’r
Governmenttype: parliamentary republic : ‘B a ' i

G 1km |
0 [ 10-m MALAY,

|

Yishurt! N

Independence: 9 August 1965 (from Malaysian T New Tawioe s e
Federation) B Byl 0 0T R B -
Economy - overview: Singapore, a highly-developed and 3 k| ;;ﬁgﬁ%&* ' / .
successful free-market economy, enjoys aremarkably \ AL fﬂ.,\.
open and corruption-free environment, stable pyized AUES- | Beadok .. Chang

- AN 7T R g
a per capita GDP equal to that of the four laryésst P Utown T SINGAPORE
European ¢ ountries. The economy depends heavilyjon:= * rsghmn?" -_.—--'.-_;5

= . S Sentooe

exports, particularly in electronics and manufaictgr It ; L
was hard hit in 2001-03 by the global recessionthiey | by ; it
slump in the technology sector, and by an outbfak =
Severe Acute Respiratory Syndrome (SARS) in 2003, ,, ., i MR S e
which curbed tourism and consumer spending. The Wiy : LNDONESIA —
government hopes to establish a new growth path tha o ¥ Prlai: Bataat
will be less vulnerable to the external businestecgnd

will continue efforts to establish Singapore astBeast

Asia’s financial and high-tech hub. Fiscal stimuyliosv

interest rates, a surge in exports, and interealtility

led to vigorous growth in 2004, with real GDP rigiby

8% - by far the economy'’s best performance sin€920

but growth slowed to 5.7% in 2005.

L

S g AL
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Country Fact-file - Thailand

Background: A unified Thai kingdom was established in the mitklcentury. Known as Siam until 1939,
Thailand is the only Southeast Asian country néeehave been taken over by a European power. Adldes
revolution in 1932 led to a constitutional monardhyalliance with Japan during World War Il, Tteaild became a US
ally following the conflict. Thailand is currentfgcing armed violence in its three Muslim-majostguthernmost
provinces.

Location: Southeastern Asia, bordering the Andamabisputes - international: separatist violence in
Sea and the Gulf of Thailand, southeast of MyanmarThailand’s southern provinces prompt border closure
Area: total: 514,000 sq knfand: 511,770 sq kmvater: and controls with Malaysia; despite continuing leord
2,230 sq km committee talks, significant differences remain hwit
Land boundaries: total: 4,863 kmborder countries: Myanmar over boundary alignment and the handling of
Myanmar 1,800 km, Cambodia 803 km, Laos 1,754 krathnic rebels, refugees, and illegal cross-bordigrities;
Malaysia 506 km Cambodia and Thailand dispute sections of bounaliiny
Climate: tropical; rainy, warm, cloudy southwestmissing boundary markers; environmentalists in Myan
monsoon (mid-May to September); dry, cool northeaghd Thailand remain concerned about China’s
monsoon (November to mid-March); southern isthmusnstruction of hydroelectric dams.

always hot and humid

Terrain: central plain; Khorat Plateau in the east;
mountains elsewhere

Natural resources: tin, rubber, natural gas, tungsten,
tantalum, timber, lead, fish, gypsum, lignite, fite arable
land

Landuse: arable land: 27.54% permanent crops:
6.93%0ther: 65.53% (2005)

VIETNAM

Chiang

Udon
« [hani

Environment - currentissues:  air pollution from o \
1 1 1 - 1 H I:}Ol.ll!fi A I ! .l' ' :
vehicle emissions; water pollution from organic éawory Lampang %) &/

wastes; deforestation; soil erosion; wildlife patidns .
threatened by illegal hunting a1

| WPhitsanulok

Geography - note:  controls only land route from Asia | T 4 JKhon Kean

to Malaysia and Singapore ! i Ktiorat
Population: 64,631,595 (July 2006 est.) . Nakhon®’ Nakhon Plateay

Ethnic groups: Thai 75%, Chinese 14%, other 11% 1 Sawan {12 Rachasima Ubor (-
Religions:  Buddhist 94.6%, Muslim 4.6%, Christian W e Arictwman
0.7%, other 0.1% (2000 census) I I 4BANGKOK

Governmenttype: constitutional monarchy \ : ,
Independence: 1238 (traditional founding date; never | s cne'.b"fiﬁﬁﬂ
colonized) :
Economy - overview: With a well-developed infrastructure,
a free-enterprise economy, and pro-investment igslic
Thailand was one of East Asia’s best performego2- J_,g-x-’
04. Export-oriented manufacturing - in particular Gulf of K
automobile production - and farm output are drivingse : , . Thalland e
gains. vy B . | VIET.|
GDP - per capita (PPP):  $8,300 (2005 est.) f s Pri‘mhfn}%a :
Agriculture - products: rice, cassava (tapioca), £

rubber, corn, sugarcane, coconuts, soybeans Phuket’ - %,

Industries:  tourism, textiles and garments, agricultura F”i 4 Songkhla .
processing, beverages, tobacco, cement, light N e SOl k
manufacturing, computers and parts, integrateditg,c w
furniture, plastics, automobiles and automotivetgar
tungsten tin producer

Prachuap ' 5
" Port r !

China

MDD

: MALAYSIA
o 150 100
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Country Fact-file - Vietnam

Background: The conquest of Vietnam by France began in 185&@asctcompleted by 1884. It became part of
French Indochina in 1887. Vietham declared indepand after World War |1, but France continued te until its
1954 defeat by Communist forces under Ho Chi MINHder the Geneva Accords of 1954, Vietham was dilidto
the Communist North and anti-Communist South. Yebew/il war followed, with the US giving economand military
aid to South Vietham. North Viethamese forces @rethe South in 1975, reuniting the country unden@unist rule.
Vietnamese authorities have been committed to #sa@ economic liberalization since 1986.

Location:  Southeastern Asia, bordering the Gulf oGDP - per capita (PPP):
Thailand, Gulf of Tonkin, and South China Sea, giitle  Agriculture - products: paddy rice, coffee, rubber,
China, Laos, and Cambodia cotton, tea, pepper, soybeans, cashews, sugar cane,
Area: total: 329,560 sq kntend: 325,360 sq krwater:  peanuts, bananas; poultry; fish, seafood
4,200 sq km Industries: food processing, garments, shoes, machine-
Land boundaries:  total: 4,639 kmborder countries: building; mining, coal, steel; cement, chemicalifizer,
Cambodia 1,228 km, China 1,281 km, Laos 2,130km glass, tires, oil, paper
Climate: tropical in south; monsoonal in north withDisputes-international: Cambodia and Laos protest
hot, rainy season (May to September) and warm, dry Vietnamese squatters and armed encroachments along
season (October to March) border; involved in complex dispute with China, adia,
Terrain: low, flat delta in south and north; centralPhilippines, Taiwan, and possibly Brunei over tpeafly
highlands; hilly, mountainous in far north and mevest Islands
Natural resources: phosphates, coal, manganese,
bauxite, chromate, offshore oil and gas depositests, 9t ik
hydropower _V_,(' A\\,
Landuse: arable land: 20.14% permanent crops: _{r\\/\!\,{
6.93%other: 72.93% (2005) 2 eion }i
Environment - currentissues:  logging and slash- L? o - =
and- burn agricultural practices contribute to destation HANOI i
and soil degradation; water pollution and overfighi \-v.\,r‘“\) uafpr.nng"' v
threaten marine life populations; groundwater S T
contamination limits potable water supply
Geography - note: extending 1,650 km north to south, *
the country is only 50 km across at its narrowesttp LAOQS ™
Population: 84,402,966 (July 2006 est.) p~—
Ethnic groups: Kinh (Viet) 86.2%, Tay 1.9%, Thai N
1.7%, Muong 1.5%, Khome 1.4%, Hoa 1.1%, Nun 1.1%,

$2,800 (2005 est.)

CHINA

Mg

D

Hmong 1%, others 4.1% (1999 census) HJ

Religions: Buddhist 9.3%, Catholic 6.7%, Hoa Hao
1.5%, Cao Dai 1.1%, Protestant 0.5%, Muslim 0.18agen
80.8% (1999 census)

Governmenttype: Communist state

Independence: 2 September 1945 (from France)
Economy - overview:Vietnam is a densely-populated,
developing country that in the last 30 years haktoa
recover from the ravages of war and the rigidities
of a centrally-planned economy. Substantial pragness
achieved from 1986 to 1997 in moving forward from a
extremely low level of development. However, higidls

of inflation have prompted Viethamese authorities t
tighten monetary and fiscal policies.
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Funan

e — Funanwas a pre-Angkor Indianized kingdom located around
the Mekong delta, probably established by Mon-Khmer
settlers speaking an Austro-Asiatic language. Vigakrery
little about it, except that it was a powerful irgpstate. This

is evidenced by the discovery of Roman, Chinesératiah
goods during archaeological excavations at Oc Eauthern
Vietnam. The capital was initially located at \Waghra, near
modern Phnom Penh, though it may have been mov@d to
Eo at a later time.

According to reports by two Chinese envoys, K'argj T
—————_and Chu Ying, the state was established by an rndia
Map of Funan and Champa at Brahimirictaton needell ngmed Kaundinya, who in the first
around 3rd century AD. . . .. .

century C.E. was given instruction in a dreamke tamagic
bow from a temple and defeat a Khmer queen, SoomaS

the daughter of the king of the Nagas, married anya and their lineage became the royal dynasty of

Funan. The myth had the advantage of providinggtiigmacy of both an Indian Brahmin and the diyini

of the cobras, who at that time were held in r@ligiregard by the inhabitants of the region.

The Funanese Empire reached its furthest exteet timel rule of Fan Shih-man in the early third agnt
C.E., extending as far south as Malaysia and asdar as Burma. The Funanese established a strong
system of mercantiism and commercial monopolieswiould become a pattern for empires in the region
Fan Shih-man expanded the fleet and improved tharfese bureaucracy, creating a quasi-feudal pattern
that left local customs and identities largelyantgarticularly in the empire’s farther reaches.

The kingdom is said to have been heavily influermelthdian culture, and to have employed Indians fo
state administration purposes. Sanskrit was tigeiiage at the court, and the Funanese advocated Hind
and, after the fitth century, Buddhist religiousttmes. Records show that taxes were paid irr Sijedd,
pearls, and perfumed wood. K'ang T’ai reported that-unanese practiced slavery and that justise wa
rendered through trial by ordeal, including suchhwods as carrying a red-hot iron chain and retrgvi
gold rings and eggs from boiling water.

K'ang T’ai’'s report was unflattering to Funanesalization, though Chinese court records show ¢hat
group of Funanese musicians visited China in 2&3 The Chinese Emperor was so impressed that he
ordered the establishment of an institute for Fasamusic near Nanking. The Funanese were reported
also to have extensive book collections and arshivveughout their country, demonstrating a highl lef
scholarly achievement.

Funan’s political history is little known apart frats relations with China. A brief conflict is i@aled to
have happened in the 270s when Funan and its meigitampa joined forces to attack the Chinese
province of Tongking. In 357, Funan became aalagsChina, and would continue as such until its
disintegration in the sixth century. The Salles who later ruled in Java and Srivijaya claichestent
fromthe Funanese dynasty.
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Indonesia
Early History

Indian scholars wrote about the Dvipantara or Jawa Dwipa Hindu kingdom in Java and Sumatra around
200 BC.

The earliest archeological record from the present era is from the Ujung Kulon Nation&/éxdava,
where an early Hindu archeological relic of a Ganesha statue from the 1st &&8nveg found on the
summit of Mount Raksa in Panaitan Island.

There is also archeological evidence of a kingdonatar Sunda / Sund@rritory (\\est Java) dating
from the 2nd centurand according to Dony Djubiantono, the head of BandukigheologyAgency
JiwaTemple in BatujajaiKarawang, Java was also built around this time.

Three rough plinths dating from the beginning of the fourth century are found in Kutai, East Kalimantan,
near Mahakam Riverhe plinths bear an inscription in the Pallava script of India readiggft'# the

Brahmin priests”. In addition, the “Batwlis” monument (a huge black boulder) near Bogst Java,

dates from around 450. On this monument, King Purnawarna inscribed his name and made an imprint of
his footprints, as well as his elepharitotprintsThe accompanying inscription reads, “Here are the
footprints of King Purnawarna, the heroic conqueror of the world”. This inscription is in Sanskrit and is
still clear after 1500 years.

Pre-colonial civilizations

By the time of the European Renaissance, the two largest islands in what is now Indonesia, Java and
Sumatra had already seen over a millennium of civilization and two major empires.

Mataram

Mataram was an Indianized kingdom based in Central Java (the area surrounding modegjakasta)
between the 8th and 10th centuries. The centre of the kingdom was moved from Central Java to East
Java by Mpu Sindok. The move may have been caused by an eruption of the volcano Mount Merapi, or a
power struggle.

The first king of Mataram was Sanjaya, who drove the Sailendras from Java and left inscriptions in stone.
The monumental Hindu temple of Prambanan in the vicinifpgfakarta was built by Daksa.
Dharmawangsa ordered the translation of the Mahabharata into Old Javanese in 996.

The kingdom collapsed into chaos at the end of Dharmawanggg under military pressure from
Srivijaya.Airlangga, a son of Udayana of Bali and a relative of Dharmawangsa re-established the
kingdom (including Bali) under the name of Kahuripan.

SrivijayaEmpire

Srivijaya (sri meaning glitters or radianjgya meaning success or excellence) was an ancient Malay
kingdom on the island of Sumatra which influenced much of the Matdypelago. Records of its

beginning are scarce, and estimates are from the 200s to the 500s. It ceased to exist between 1200 and
1300.

Srivijaya was centered in the coastal trading center of present day Palembang. The empire was a
thalassocracy (an empire based around the sea and land near the sea) and did not extend its influence far
beyond the coastal areas of the islands of Souths@stSrivijaya was @anised in three main zones —

the estuarine capital region centred on Palembang, the Musi River basin which served as hinterland, and
rival esturarine zones capable of formng rival power centres. The capital zone was administered directly

by the rulerThe hinterland zone remained under its own local datus or chiefs who genezed into a

network of allegiance to the maharaja. Force was the dominant element in thesawipiiens with rival

river systems such as the Batang Hari river basin centred on Jambi. The ruling lineage intermarried with
and allied with the Sailendras of Central Java.
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Although historical records and archaeological evidence are scarce, it appears that by the seventh century
Srivijaya established suzerainty over large areas of Sumatra, western Java, and much of the Malay
Peninsula. Dominating the Malacca and Sunda straits, Srivijaya controlled both the Spice Route traffic and
local trade, charging a toll on passing ships, and remained a formidable sea power until the thirteenth
century This spread the Malay culture throughout Sumatra, the Malay Peninsula, and western Borneo.

A stronghold oVajrayana Buddhism, Srivijaya attracted pilgrims and scholars from other pssis.of
These included the Chinese mafing, who made several lengthy visits to Sumatra on his way to study
at Nalanda in Indiain 671 and 695, and the eleventh-century Buddhist g¢tsbiay who played a major
role in the development bhjrayana Buddhism ifibet. Travellers to these islands mentioned that gold
coinage was in use on the coasts, but not inland.

In 1068 Virarajendra, the Chola king @amil Nadu, conquered Kedah from Srivijayae Cholas

continued a series of raids and conquests throughout what is now Indonesia and Malaysia for the next 20
yearsAlthough the Chola invasion was ultimately unsuccessful, it gravely weakened the Srivijayan
hegemony and enabled the formation of regional kingdoms based, like Kediri, on intensive agriculture
rather than coastal and long distance trade.

Srivijaya’s influence waned by théth centuryand it ceased to exist between 1300 and 1400 due to
various factors, including the expansion of Majapahit. Islam eventually made its wakdehhegion of
Sumatra, spreading its influence through contactsAwith, Persian and Indian traders and proseletizers.
By the late 13th centurthe kingdom of Pasai (in northern Sumatra) converted to |8kathe same time
Srivijaya was briefly a tributary of the Khmer empire and later the Sukhothai kingdom. The last inscription
dates to 1374, in which a crown prindaanggavarman, is mentioned.

By 1414 Parameswara, the last prince of SriviggatheasAsiaTeachets Guideconverted to Islam,
and founded the Sultanate of Malacca on the Malay peninsula.

Singhasari and theM g apahit Empire

Two empires would originate in Eastern Java, and would drive out Srivijaya and assume its territory: the
Singhasari and the Majapahit. Singhasari was a kingdom located in east Java between 1222 and 1292.
The Majapahit Empire would enggr laterand strongly influenced much of the southern Malay Peninsula,
Borneo, Sumatra, Bali and the Phillipines, as well as Java, from about 1293 to around 1500.

Singhasari was founded by Karok after he defeated Kertajaya of Kediri at the Battle of Ganter in
1222. KerArok became the first king of Singhasari but he was killed by his stepssasapati, son of
Ken Dedes frorifunggulAmetung Anusapati was killed in turn with the same sword. He was killed by
PanjiTohjaya, son of KeArok and his concubine Ken Umang.

The founder of the Majapahit Empire, Raiféijaya, was the great-great-grandson of Kevk and the
son-in-law of Kertenagara, the last and most important ruler of the Singhasari kiAdfgoiBinghasari

drove Srivijaya out of Java altogether in 1290, the rising power of Singhasari came to the attention of
Kublai Khan in China and he sent emissaries demanding tribute. Kertanagara, the last and most important
ruler of the Singhasari kingdom, refused to pay tribute and the Khan sent a punitive expedition which
arrived off the coast of Java in 1293.

By that time, a rebel from Kediri, Jayakatwang, had killed Kertanagara. The Majapahit founder allied
himself with the Mongols against Jayakatwang and, once the Singhasari kingdom was destroyed, turned
and forced his Mongol allies to withdraw in confusibnus, RadelVijaya (later re-named Kertarajasa)
established the Majapahit Empire.

Following the example of its predeces&inghasari, Majapahit was based on the combined development
of agriculture and large scale maritime trade. The power of Majapahit reached its height in the mid-14th
century under the leadership of King Hayafaruk and his prime ministeGajah Mada. Some scholars

have arguethat the territories of Majapahit covered present-day Indonesia and part of Mdaysia,
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others maintain that its core territory was confined to eastern Java and Bali. Nonetheless, Majapahit
became a significant power in the region, maintaining regular relations with Bengal, China, Champa,
CambodiaAnnam (NorthVietnam), and Siam (Thailand).

After peaking in the 1300s, Majapahit power began to decline with a war over succession that started in
1401 and went on for four years. Majapahit found itself unable to control the rising power of the Sultanate
of Malacca. Dates for the end of the Majapahit Empire range from 1478 to 1520.

Sultanate of M ataram

The Sultanate of Mataram was the third Sultanate in Java. The first was Demak Bintoro and the second
was PajangAccording to Javanese records, Kyai Gedhe Pamanahan became the ruler of the Mataram
area some time within the in the 1570s with the support of the kingdom of Pajang to the east, near the
current site of Surakarta (Solo). Pamanahan was often referred to as Kyai Gedhe Mataram after his
ascension.

Pamanahar’son, Panembahan Senapati Ingalaga, replaced his father on the throne around 1584. Under
Senapati the kingdom grew substantially through regular military campaigns against Mataightiors.

The reign of Panembahan Sedaing Krapgak§01-1613), the son of Sena pati, was dominated by

further warfare, especially against powerful Surabaya, already a major center in East Java. The first
contact between Mataram and the Dutch East India Company (VOC) occurred under Krapyak. Dutch
activities at the time were limited to trading from limited coastal settlements, so their interactions with the
inland Mataram kingdom were limited, although they did form an alliance against Surabaya in 1613.
Krapyak died that year

Krapyak was succeeded by his son, who is known simply as Bgltiag (“Great Sultan”) in Javanese
recordsAgung was responsible for the great expansion and lasting historical legacy of Mataram due to
the extensive military conquests of his long reign from 1613 to 1646.

After years of waAgung finally conquered Surabayide city was taken not through outright military

invasion, but instead becaudsgung surrounded it on land and sea, starving it into submi¥¥itim.

Surabaya brought into the empire, the Mataram kingdom encompassed all of central and eastern Java, and
Madura; only in the west did Banten and the Dutch settlement in Batavia remainAgtsidis control.

He tried repeatedly in the 1620s and 1630s to drive the Dutch from Batavia, but his armies had met their
match, and he was forced to share control over Java.

In 1645 he began building Imogiri, his burial place, about fifteen kilometers sMdgyatkarta. Imogiri
remains the resting place of most of the royaltyagfyakarta and Surakarta to this dgung died in the
spring of 1646, with his image of royal invincibility shattered by his losses to the Dutch, but he did leave
behind an empire that covered most of Java and stretched to its neighboring islands.

Upon taking the thronégung’s son Susuhun@mangkurat | tried to bring long-term stability to
Matarams realm, murdering local leaders that were iigghtly deferential to him, and closing ports so
he alone had control over trade with the Dutch.

By the mid-1670s dissatisfaction with the king fanned into open revolt, beginning at the margins and
creeping inward. Radé@munajaya, a prince from Madura, lead a revolt fortified by itinerant fighters from
faraway Makassar that captured the kérgpurt at Mataram in mid-1677he king escaped to the north

coast with his eldest son, the future kfagangkurat Il, leaving his younger son Pangeran Puger in
MataramApparently more interested in profit and revenge than in running a struggling empire, the rebel
Trunajaya looted the court and withdrew to his stronghold in East Java leaving Puger in control of a weak
court.

Amangkurat | died just after his expulsion, makdmgangkurat Il king in 1677. He too was nearly
helpless, though, having fled without an army or treasury to build one. In an attempt to regain his kingdom,

he made substantial concessions to the Dutch, who then went to war to reinstate him.
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Lan Xang

The Lao kingdom dfan Xang orLan Ch’ang was established in 1354 by Somdetch Brhat-Anya Fa
Ladhuraniya Sri Sadhana Kanayudha Maharaja BrhjatdRarana Sri Chudhana Negara (otherwise
known as Fa Ngum). It is also known as the “Lan@éiMillion Elephants”.

Exiled as an infant to Cambodia, the Lao princenféeng Dong Xieng Thong (formally Muang Sua after
the Lao claimed it from the Mon Khmer Empire) eweiiy married one of the Khmer king’s daughters
and in 1349 set out from Angkor at the head of, 0@ man army. Fa Ngum organized the conquered
principalities into provincesrfuang, and reclaimed Xieng Dong Xieng Thong from hikéaand elder
brother. Fa Ngum was crowned king of Lan Xang ehtne, the site of one of his victories (Victofy
Phay Nam), in June 1354. Lan Xang, which litenaians “million elephants,” was an allusion to his
formidable war machine. Lan Xang extended fronbitveler of China to Sambor below the Mekong
rapids at Khong Island and from the Viethamesedydaithe western escarpment ofthe Khorat Plateau.
It was one of the largest Kingdoms in Southeast.Aduang Sua was the first kingdom established and
conguered by the Tai (Lao/Thai) ethnic groupsth&eoKhmer territories.

The first few years of Fa Ngum'’s rule from his talptieng Dong Xieng Thong were uneventful. Thetnex
six years (1362-68), however, were troubled bgicels conflict between Fa Ngum'’s lamaistic Buddhism
and the region’s traditional Theravada Buddhisnsélerely repressed popular agitation that had anti
Mongol overtones and had many pagodas torn dowt3&8 Fa Ngum's Khmer wife died. He
subsequently married the daughter of the king oftlyaya, who seems to have had a pacifying infielenc
For example, she was instrumental in welcomindiggones and artistic mission that brought withdtatue

of the Buddha, the Phra Bang from which the citg wenamed, which became the palladium of the
kingdom. Popular resentment continued to build,énex, and in 1373 Fa Ngum withdrew to Muang
Nan. His son, Oun Heuan, who had been in exileuth&rn Yunnan, returned to assume the regency of
the empire his father had created. Oun Heuan asdeadhe throne as King Samsenethai in 1393 when
his father died, ending Mongol overlordship oftfiddle Mekong Valley.

The kingdom, made up of Lao, Thai, and variousiethiltribes, lasted in its approximate borders f
another 300 years and briefly reached an evenagregent in the northwest. Fa Ngum’s descendants
remained on the throne at Muang Sua, renamed LdRianadpang, for almost 600 years after his death,
maintaining the independence of Lan Xang to theoéttak 17th century through a complex network of
vassal relations with lesser princes. At the same these rulers fought off invasions from Vietr{@di/ 8-

79), Siam (1536), and Burma (1571-1621).

In 1694, however, Lan Xang fell prey to a seriesval pretenders to its throne, and, as a restifteo
ensuing struggles, formally ended and split inte¢rkingdoms — Luang Phrabang, Vientiane, and
Champassack, 1707. Muang Phuan enjoyed a semeindiet status as a result of having been annexed
by a Viethamese army in the 15th century, an athatset a precedent for a tributary relationshtipthe
court ofAnnam at Hué.
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Nanzhao

Nanzhaowas a Bai kingdom that flourished in East Asiardythe 8th and 9th centuries. It was centered
around present-day Yunnan in China.

Founding and ethnography

Originally, there were several Bai tribes thatisdtbn the fertile land around Erhai lake. Thebesrwere
called Mengshe, Mengsui, Langgiong , Dengtan aBpil and Yuexi. Each tribe had its own ‘kingdom’
known as a ‘zhao’. In 649 AD the chieftain of therigshe tribe, Xinuluo founded a kingdom (Damengguo)
in the area of Lake Erhai. In the year AD 737, \hitd support of the Tang Dynasty of China, Pileguo
united the six zhaos in succession, establishimeyekingdom called Nanzhao. The Nanzhao kingdom
maintained close links with the Tang Dynasty (‘Nai€hinese for south), and it was made up of Bath
and Yi nationalities. Some historians believe thatmajority of the population was Bai, but that ¢fite
was Yi. In any case, the capital was establish&8&at Taihe (modern day Taihe village, a few snile
south of Dali). Located in the heart of the Erladley, the site was ideal: it could be easily déézhagainst
attack, and it was in the midst of rich farmland.

Religion

Nanzhao had a strong connection with Buddhismyideeced by surviving stone carvings from the
period. Some scholars are said to have claimed\tiazhao’s Acarya Buddhism was related to the
Tantric Ari Buddhism of Bagan, Myanmar.

Expansion

In 750, Nanzhao rebelled against the Tang Dynastgtaliation, the Tang sent an army against Namzh

in 751, but this army was soundly defeated at Xaag(it was in the same year that the Tang suffered
another serious defeat at the hands of the Aratteedattle of Talas in Central Asia; these defeats
weakened the dynasty both internally and exterpadylay the General's Cave (two km west of Xiaguan
and the Tomb of Ten Thousand Soldiers (in Tianka®&)Pear witness to this great massacre. In 754
another army was sent, this time from the northjttbao was defeated. Bolstered by these successes
Nanzhao expanded rapidly, first into Burma, thém ihe rest of Yunnan, down into northern Laos and
Thailand, and finally, north into Sichuan. In 82hengdu was taken; it was a great prize, as itlethab
Nanzhao to lay claim to the whole of Sichuan projnwith its rich paddy fields. This was too muah f
the Chinese, who lost no time in counter attacking.

Decline

By 873, Nanzhao had been expelled from Sichuarrgdrehted back to Yunnan. Taking Chengdu marked
the high point of the Nanzhao kingdom, and it wastershed: from then on, the Nanzhao Kingdom
slowly declined.

Overthrow

In 902, the Nanzhao dynasty was overthrown, anad followed by three other dynasties in quick
succession, until Duan Siping seized power in 833&tablish the Kingdom of Dal.

Southeast Asia Teacher’s Guide

91



92

The Caste System

Caste is defined as a rigid social system in wéngdbcial hierarchy is maintained by the heredidefihed status in
society, and allowing little mobility out of thegion into which an individual is born. The tefingt used by Portuguese
traders visiting India in the 16th century, derfvess the Portuguesasta meaning family lineage, or race. Itis almost
always applied to the complex system which developeer Hinduism in India, although caste-likeaysthave
evolved in other cultures and religious groups.

EVOLUTION OF THE CASTE SYSTEM

All societies throughout history have developedhthierarchies. These hierarchies have almosyaklexived from
occupations and their perceived relative statusogigties evolved from hunter-gatherer existehgamjgh settled
agrarian systems, development of trade, and indliztion, new occupations were created and shifistus
occurred. The caste system represents, in esadogaalised, overtly codified social hierarchyjdeg from and

subject to the changing economic and politicalireopents of evolving societies. While typified tyrigidity in terms
of the lack of mobility for the individual, ovenie, the caste system as a whole has shown ssiftsaed with just
the changes in society outlined above. A uniquarfeaf caste, however, has been its intimate iatisoc

with religion.

The religious sanction and framework given to #secsystem in India have made it a particularlygoful social
tool—a rebellion against caste becomes a rebalfjaimst religion, with consequences in this anaddives—and
has been a factor in its remarkable endurands ttethh The caste system appears to have evolvedisae after the
arrival into northern India of the Indo-Europedres known as the Aryans, a nomadic people, adhd@lbc, after the
collapse of the Indus Valley civilization. No weittrecords exist of this period (the Aryans haahitimg) but it would
appear from clues from later sources based omancattradition that they encountered resistmoeindigenous
peoples, and were involved in a protracted pefiaduidare with local tribes before emerging viatas. Aryan society
was already split into warriors, priests, and teegal populace, an unremarkable form of sociakrgtion. On
vanquishing the indigenous peoples, who are desaibdarker skinned and with different featuoes the Aryans
(itis possible that this refers to the Austraéoid Negroid characteristics still seen in certedgptes in India), anxiety
to maintain the low status of the conquered aretain racial purity are the most likely reasom#ife addition of a
fourth group of servants to the social system, rapa the non-Aryan peoples. The racial aspessit is clearly
indicated in the term that emerged to describethigroups— varna, the Sanskrit word for colohe Tour varnas,
in descending order of status, were then the Kgaafthe king and warriors), the Brahmins (prjetiie Vaishyas
(who, with the rise of trade and agriculture, bestira farmers and merchants), and the Shudraarftsrv

Further changes were to occur before the systéffrachddost importantly, the Brahmins, pointing their importance
in sanctioning the divinity of the monarch, andimgsim with his regal authority, were able to mauvre to the top
ofthe scale. As society developed (after the ksighched by Harappan culture, the Aryan peiikigdlinrepresented
a considerable step backwards), the area undied sefticulture expanded, and trade and the ayéstie flourish,
resulting in the slow rise of the Shudras intarthes of cultivators of the land, and skilled antis. Those who
performed the most menial tasks, such as the siseape those who collected waste, were left dheafaste system
altogether, becoming outcastes or Chandalas.éxsydtsubcastes, or jatis, evolved, related to@aathpation. Itis
atthe level of jatis that the caste system hasgpilly operated, with individuals of a particulati constrained in
various social aspects, especially marriage, tairewithin their jati. As social and economic cdinodis changed, the
relative position of some jatis as a whole haseshib reflect the changing status of the occupstioncerned.

This detailed link with occupation is interesti@gcupations tended to be hereditary, the sonteginaim the father.

Itwas a small step, then, for caste, relatecttsttitus of the individual and their role in sgcketbecome strictly

hereditary, thus further assuring the supremaityeddrahmins. But it is this most insidious aspéctste that was
to trap millions of individuals effectively in ampoverished, uneducated, and stigmatized stajerferation

after generation.

The religious exposition of this social and pdlitithenomenon is found in the earliest of the daexts of Hinduism,
the Rig Veda (dating back to about 300 bc butseptig a far older oral tradition), which desaitbe2 division of the
primeval Man, Purusha, into four parts, the moettoiming the Brahmins, the arms, the Kshatriyatetisethe
Vaishyas, and the feet, the Shudras.
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The roles of the four varnas were then establisiseallaw of nature. But without offering some hopgalvation for
all, no religion can succeed. This was providedriahmin orthodoxy, by the ideas of karma (roughdyslatable as
“fate”) and rebirth. While, in an individual’s ety life, his or her caste was decided by the caktee parents, the
fact of being born into a particular caste was noident. It was dependent on one’s deeds in pass.liThe
Bhagavad-Gita stresses the idea of duty. The duay endividual was dependent on caste. Thus adysbudra
would improve his karma by a lifetime of devotiarhtis or her masters. Likewise, charity was pathefduty of the
higher castes. Through the carrying out of thesteedefined duties, it was possible to be rebotmarhigher caste.
The ultimate purpose of all this was moksha, ceasé from the cycle of life and death, through aotya spiritual
insight that relied, in traditional interpretatioofHinduism, on being born a Brahmin. Thus alllddvave hope, and
the route to salvation was in doing the duty expecff one’s caste.

It is important to stress here a key differencevbet the workings of caste and socio-economic cheslass system
could be said to be, broadly speaking, relateddtenmal wealth. This is not so for the caste systdérahmins, being
spiritually superior, were expected to renouncénsuorldly pleasures. It was, however, the dutytbieo castes to
provide the Brahmins with food and other matemgjuirements. Nevertheless, with education confamnéefly to the
higher castes, there has, in effect, been a ctioelbetween caste and class.

Much of the stigma against the lower castes anpaiticular, the outcastes, or Chandalas, hasdieemgthened and
justified through the religious concept of “rityalrity”. Manual work was regarded as essentiallgiean, and those
associated with it could not be allowed to entéw intimate contact with the higher castes, anghirticular with the
Brahmins, who performed religious ceremonies befdrieh they, too, had to purify themselves by baghiThus, in
addition to the taboo on intercaste marriage, tha&fdalas, in particular, were not to be allowed tieapreparation
of food for higher castes, or even into templepéerlly in South India). Eventually their toucmdaeven their
shadows, were considered to be polluting, resultinthe Chandalas becoming so-called Untouchabidseaen
Unapproachables.

As the system evolved, new subcastes or jatis fdnwith new occupations, and incoming groups of pepwere
given a suitable subcast to fit them into the systalthough this did not always prove straightfariva

THE BATTLEAGAINST CASTE

Statue of Bhimrao Ranji Ambedkar Indian lawyer aodial reformer Bhimrao Ranji Ambedkar devotedltiésto
striving to improve the rights and quality of Iféthe “Untouchables”. Initially seeking to promdtis cause through
journals and peaceful protests, Ambedkar becaneregnized leader of the suppressed classes, amud@am
independence he joined the Cabinet of JawaharkaiiNéle helped frame the Indian Constitition of A 8dat outlawed
untouchability.

Over the centuries, the caste system has expedeagelar and strong attack from within and witheutd continues
to do so. Applied with varying levels of strictnegsvarying times, depending on the perceived valbiéity of the
Brahmins, it has proved remarkably resilient.

Hinduism is not a clearly defined religion with@hder and a single sacred text. It evolved, infilseinstance,

through the amalgamation of Aryan ideas with Draridconcepts, themselves linked to ancient Mesopietand

other cultures. It has a number of sacred textging in content from the most profound philosophtbought to the
most pragmatic detail of ritual, and with many aggpe internal contradictions. Over the centuribs,ihfluence of
Buddhism, Christianity, and Islam (particularlyiSaf), has also shaped thinking broadly termed HiAdich, regional

Hindu folk tradition has constantly questioned aspef orthodoxy. Hinduism, then, espouses a vaoigbaths and
approaches to the Ultimate, which itself has besstidbed as Brahman, the Essence without anyatsband in the
more popular forms of the many gods of Hinduisnshsas Shiva and Krishna. Clearly, in its most profbform, there
is no place for caste.

Both Buddhism and Jainism represent major rebedlmgainst the caste system, as part of Brahmimdotty and
oppression. The egalitarian nature of Sikhism, lipeel by Guru Nanak in the 16th century, was alseagtion
against caste. But within the fabric of Hinduisself, there have been many individuals and sectshalve ignored
or condemned caste. The mystics of the Bhakti mevgnsuch as Chaitanya, were oblivious of suchidenations,
being concerned only in mystic union with God.
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They happily accepted Untouchables, women, ancethaosn other creeds as their disciples. The most
important disciple of the 15th century mystic, Raanada, a key figure in establishing the worshipama
as a deity, was Kabir, a Muslim, who became an napb poet and mystic in his own right.

Over the centuries, many unknown or unremembedidduals, including many Brahmins, have also faugh
their own personal battle, often being made ougsagir even killed, in the process.

In the 19th century, Ram Mohan Roy pioneered aadaf the Vedanta and, in keeping with the spifithe
Upanishads, condemned the caste system. By the@&dilry, a number of prominent individuals spole o
against the institution. The battle against castmime part of a greater nationalist struggle: &,vedong
with the Hindu-Muslim divide (partly perpetuated the British), seen as a factor that divided Ingian
Mohandas Gandhi appealed for the Untouchables itudgrated with the rest of Hindu society. He raed
them Harijans, or “people of God”. Ambedkar setsgpools and colleges for Untouchables, and fouaght f
their political rights.

With the coming of independence, a policy of pusitiliscrimination was established guaranteeinggela
guota of places in colleges and professional irtitits, and in the civil service, to Untouchabkesd other
depressed classes, now collectively known as “sdbdtcastes. The new Indian Constitution enshrened
belief in a secular and egalitarian system, withdigtrimination by caste or creed. Political orgation
along caste lines, and often shallow appeals bijgsan order to acquire the Harijan vote, haveydcer,
helped little and sometimes positively hinderedratits to reduce the divisions of society. Many govent
and volunteer organizations continue to fight agiaprejudice. Social customs and prejudices are twar
counter. Yet some considerable progress has beda. ma

THE CASTE SYSTEM TODAY

Beyond these efforts, new factors attacking casgenaw at play and may prove unstoppable. These are
related to India’s emergence as a modern, indiisation, linked by satellite television and cormgrub the
other nations and cultures of the world. The riséhe urban middle classes, with free mixing ofesgxand
associating material success rather than castesedial status, has led to erosion of the castersys
Arranged marriages, a key vehicle for the propagadf caste, are declining in number, although neamey
continuing with the purpose of propagating weahl atatus. A significant number of young peopléia
cities are questioning the system and rebellingnagd. Many problems remain, however, in the urba
slums and in rural areas, where the issue of castetimes further complicates the fight againsepgy
The former Harijans or Dalits, as they are nowethltontinue to be those most needing accessn@apyi
health care, clean water, and other basic resau@fesqual importance must be education, whichelon
can empower those who have been denied it forrep lo

The impact of the caste system on the developmieimdia over many centuries is incalculable. The
country has produced many great scholars, scigntistl mathematicians. Yet it is possible, for gxam
that the extreme separation of practical and mewmbak effected by the caste system has been arfacto
the paucity of technological innovation in Indihelcost in social suffering has clearly been enaendhe
greatest effect on the country as a whole musthbedenial of the opportunity for learning and self-
improvement to the great majority of the populatiand with it the loss of many potential innovators
scholars, and statesmen and women. Caste, likdisa¥mination, is on the decline in modern IndBat its
far-reaching effects may take many years to eréslica

Southeast Asia Teacher’s Guide



BURMA'’S STRUGGLE FOR INDEPENDENCE

The different ethnic groups of Burma had very défeé relationships with the British colonialistsher
Burmans resented the colonial control of their ¢guiThey were angry because the country lostatisigal
and economic power and they were also humiliatedumse of the way the British treated the last Bsame
king and the disrespect they showed towards Buddhis

But many ethnic minority groups, such as Karen léachin, were happy to have the British around for a
number of reasons. The British protected the etimmorities in the Frontier Areas from the attaockshe
Burmese. A lot of people were converted to Chnmstyaby the missionaries that came with the colistis
and their children could attend missionary schobley preferred British rule to Burmese rule.

In the 1930's, the Burmese nationalist movementedavith the university students in Rangoon ardiot
large cities of Central Burma. This was largely arrBan nationalist movement. Their aim was to free
Burma from the colonial rule by the British. In tharly 1931, they started a group calledDiebama Asi-
ayone (DAA) or the “We Burmans Association.”

The Burmese nationalist movement grew, but few lgeiogthe Frontier Areas wanted to become part of a
Burmese nation. Many ethnic groups wanted their oations, or they wanted the British to remain in
power.

They had their own nationalist movements that vgegarate from Burmese nationalism.

In 1941, Aung San went to Japan along with 29 ofbang nationalist leaders to receive militaryrinag.
When he returned to Burma, he founded the Burmap@addence Army (BIA). When Japan invaded
Burma in 1941, the members of Burmese nationalistement were happy because they thought the
Japanese would help to drive the British out anklenBurma independent. However, the Japanese cagdmitt
many atrocities against people in Burma. They veengicularly cruel in the ethnic minority areas.dtin
was mostly the ethnic minority people who helpeai Bhitish fight the Japanese and expel them in 1945

When the British regained control of Myanmar afdarld War II, the Burmese nationalist movement lead
by Aung San continued to struggle for the indeperod®f Burma. The independence leaders knew tkat th
ethnic minority people did not share their ideasndependence for Burma so they tried to negotidte
them.

In 1946, Shan leaders organized a conference ajld®an in Shan State. There, they met with Kachin,
Karen, and Chin leaders to discuss their planshiifuture. Aung San came to this conference taigy
negotiate with the ethnic leaders. However, otltlenie minorities, such as Karen, Mon, and Arakanese
were not invited to this conference.

In January 1947Aung San and a delegation of othemBse leaders went to Britain to meet with the
British Prime Minister, Clement Attlee. On Januai 1947, they signed the Aung San-Attlee Agreement
which stated that Burmese would get independentténsdne year, and that Burma Proper would work to
unite with the Frontier Areas.
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