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Community Project Management

Introduction

This module is designed to provide an introduction to the main concepts of community project
management and to develop the skills needed to implement successful projects. It is designed as a
practical guide consisting of a students’ book and a teachers’ manual, both written in intermediate
English. It is not necessary for students to have previous experience of implementing projects,

however this module will be of most use to students who have some knowledge of working in their
communities.

Using this module

The units in this module follow the project management cycle, so it is most useful to follow the order
of the textbook from start to finish. In each unit you will find the following:

Activity
These are exercises that include comprehension questions, case-study analysis and reflection
questions to help students understand and practice the concepts in the unit.
In this teachers’ guide you will find a suggested group size for each activity - individual, pairs or

small groups. These are a guide only, which teachers can follow if they wish. You may wish to
conduct more feedback as a whole class, depending on your class size.

Discuss

These discussion prompts give students the opportunity to ask each other questions and to share
their ideas and personal experiences with each other. In most cases these discussions should be
done in small groups, without the need to write down detailed answers.

Vocabulary

These boxes provide definitions of useful words from the texts. Encourage students to translate
these words if they need to, and to look up any other vocabulary they may find difficult. Although
this textbook is written in English, it is not designed to teach or test language. Allow students to
ask questions and to discuss concepts in their first language if they need to.

Focus

At the end of each unit you will find a focus activity. These are case-studies designed to help
students review the themes of the unit and to practice the skills they have just learned. As
this module is designed as a practical guide, there are no tests included. However, these focus
sections provide a natural review, and teachers could use the exercises and presentations
produced in these sections as the basis for assessments if they wish.

Educasia thanks all those who contributed to the development of this module. We welcome your
feedback - please contact us at:

educasiaadmin@thabyay.org



['[:f{¥ W Introduction to projects
and project management

1.1 What is a project?
1.2 What is ‘project management'?
1.3 What is a ‘project life cycle'?

By the end of this unit students will be able to:

e define a project and give examples of the basic
elements of a project

e describe different concepts of project management
e identify areas in a community for project development

e explain the stages of the project life cycle




1.1 What is a ‘project’?

Students read the text then answer the questions below.

If needed, explain:
Resources - these are the physical things you need to complete a task
Time frame - this is how long the project will take
Money - this includes the cost of resources and the source of the money
Scope - this is the focus of the project and answers the question ‘how will you know when the
project is completed?’ It is important that projects have a clear scope so that time and resources
do not get diverted to other things.

Activity 1
Suggested: small groups

Answers:

A science experiment
A village health education training
Job-skills training for young people

These fit the definition of a project because they have a clear goal and tasks, will have a start and
an end time, and will require specific resources.

The other examples do not fit the definition of a project because they do not have a start and an
end time.

Discuss
Students’ answers will vary.
Encourage students to refer back to the definition of a project if they are unsure.

Activity 2

Suggested: individual, then pairs to compare
Students should complete the table using the examples of each element from the text.
Students answers may vary slightly. Encourage students to write as many examples as they can

think of and to compare their answers.
Possible answers include:

FOUR BASIC ELEMENTS OF A PROJECT

RESOURCES

Materials for the

TIME FRAME

During the

MONEY

Money raised

SCOPE

Completing the

fence, including Thingyan holiday by parents fence
wood, wire, nails fundraising

etc Costs:

Tools for Materials, the

building the builder

fence, including
hammers, saw etc

Human resources -
the local builder




1.2 What is ‘project management’?

Students read the text then answer the question below.

Activity 1
Suggested: small groups

Students brainstorm the words they identify with project management.

As a feedback option, you can group students answers on one mind map on the board under
different headings.

Students’ answers will vary. Possible answers include:

People - project manager, staff, volunteers, community members
Management - tasks, goals, action plan, timeline, problem solving
Money - budget, donors, funding, donations, fundraising
Resources - materials, equipment

Students should then read the definitions on the following pages to compare with their answers.



Discuss
Students’ answers will vary.

The terms political, environmental and economic are used here in ways that might be new to
students. Allow time for students to read the descriptions and to discuss and ask questions if they
are unsure.

Highlight that political problems do not only relate to politics and government, but to all issues
about leadership, power and access.

Environmental is used to describe all issues that relate to the world around us and includes two
different groups: Physical meaning natural resources, land use, building and housing and Social
issues such as healthcare and education - some students might prefer to think of social issues as a
separate category, and this is ok.

Economic problems relate to anything connected with money and/or work including access to
work, technology and skills training.

Activity 2
Suggested: pairs, then small groups to compare
Answers:
Political: Environmental: Economic:
4. Organising a local full- 1. Cleaning trash from 3. Training people how to
moon party the roads outside the start an internet cafe

school - this is a Physical

; 4 6. Organising a bus to take
Environmental project

workers to a local factory
2. Building a new

library - this is a Social

Environmental project

5. Repairing broken street
lights



1.3 What is a ‘project life cycle'?

Students read through the stages of the Project Cycle and discuss how the stages are related.
There is a lot of information to take in, so allow plenty of time and answer questions as needed.

Discuss
There are lots of connections to be made and students’ answers will vary.

Some possible ideas include:

Assessing the community and their needs through discussions builds up a relationship with
community members which will help you gather resources and support, will help with
managing communication during implementation and will facilitate honest dialogue at the end
of the project to evaluate its success

Situational analysis of the community and assessing resources and limits during project
planning will help you understand the risks to your project during implementation

Preparing a budget during project planning helps you manage financial resources during
implementation and provides a way to evaluate your use of money at the end of the project

Preparing action plans during project planning helps you monitor activities during
implementation by providing you with checklists to compare

Monitoring during implementation helps you evaluate the success of a project by providing
information on activities as they were completed

Making recommendation during project evaluation helps you define needs for situational
analysis in future projects



Activity 1

Suggested: pairs, then small groups to compare

Answers:

a) Improving street lighting
in a community

6. Learning that it is difficult
for people to travel down the
road because it is too dark at
night - Situational Analysis

1. Finding out how much
material costs - Project
Planning

8. Phoning the electricians
to confirm the date they
will start work - Project
Implementation

b) Organising a youth event
for local schools

3. Meeting with the teachers
and students of a school

to discuss what they are
interested in - Situational
Analysis

5. Deciding that you want
your project to be organising
a sports day for local schools
- Project Planning

1. Finding out how much
material costs - Project
Planning

2. Confirming how many
students will take part -
Project Implementation

12. Reserving a playing field -
Project Implementation

10. Finding out if participants
would like to hold another
event next term/year -
Project Evaluation

¢) Raising awareness of
malaria prevention

7. Researching malaria
infection rates - Situational
Analysis

11. Interviewing health
workers at a local clinic -
Situational Analysis

1. Finding out how much
material costs - Project
Planning

9. Designing and producing
a poster showing how to
use mosquito nets - Project
Implementation

4. Re-interviewing health
workers to find out if there
have been any changes -
Project Evaluation

There are many different activities that might be added to these projects and students’ answers
may vary. Possible answers include:

a) Improving street lighting
in a community

Planning the location of
street lights - Project
Planning

Installing the street lights -
Project Implementation

Interviewing community
members to find out their
reaction to the new lighting -
Project Evaluation

b) Organising a youth event
for local schools

Preparing a budget - Project
Planning

Raising funds (money) for the
event - Project Planning

¢) Raising awareness of
malaria prevention

Delivering posters,
information material and
training to local clinics -
Project Implementation

Monitoring the numbers of
posters displayed / mosquito
nets given out - Project
Implementation

Comparing the number of
new malaria cases identified
before and after the project -
Project Evaluation



The 4-D Cycle

Discuss

Students’ answers will vary. Appreciative Inquiry is based on the idea that positive results can be
achieved by building on positive elements that already exist, rather than focusing on negative
elements that you want to change. This means that you look at what is working well, for example
networks or communication channels, and what resources are available and plan projects that will
take advantage of these strengths to help you reach your desired goal.

To help students understand this concept it can be helpful to write the two parts on the board and
ask students to brainstorm what they mean:

Appreciative - (adj.) from Appreciate (v.) - to value and to recognise the value of something;

Inquiry - (n.) from Inquire (v.) - to question, ask and explore

Activity 2

Suggested: individual, then pairs to compare

Answers:

Learn about the
present situation

Discover

Deliver

Implement the
change

¢. Who can we work
with to make the project
successful?
How will we know when
we have reached our goal?

Discuss
Students’ answers will vary.

d. What is working well in

the community?

What skills do people have?

change you want

Imagine the

b. What is the desired

Dream situation?
What positive
changes can we
imagine to achieve
this goal?
Design
Create a
pathway

a. What steps do we need to take to
achieve our goal?

How can we bu

ild on our strengths?

What resources will we need?



unit 1 FOcus

Maternal and child health case study

This case study shows an example of a successful project that was conducted in India and introduces
some of the ideas relating to the community development approach that will be explored in detail in
Unit 2.

More information, including a video, can be found at: www.ekjutindia.org

Suggested: individual, then pairs to compare

Answers:

Tl

2

Poor mother and child health / High infant mortality rates

Setting up groups of new mothers to meet once a month with a local woman facilitator; the
groups discussed why they thought babies were dying; through discussions the women learned
the causes of poor health and death, then thought of their own ideas to help address these
causes.

The groups were very participatory - in other words the women were able to share their own
ideas with each other.

They were supported by a local facilitator who would know their language, their culture and their
context so they might feel more comfortable expressing their ideas than with someone from
outside the region.

The facilitator was there to support and encourage discussion not teach the women or tell them
what to do

The groups were for new mothers, so they could feel comfortable expressing themselves with
others in similar situations.

The women came up with the solutions together, rather than just being told what to do, so they
had a greater sense of ownership and empowerment - these ideas will be examined in more
detail in the following unit.

10



['[iY{% A Introduction to
communities and development

2.1 What is a community?
2.2 A community development approach
2.2.1 Participation
2.2.2 Empowerment
2.2.3  Sustainability
224 Impact

By the end of this unit students will be able to:

e define ‘community’ and give examples of different
types of community

e identify the elements of a community development
approach

e describe how participation, empowerment and
participation relate to community development and
project management

e explain the need to balance impact in community
development practices

11



Introduction

2.1 What is a community?

Discuss
Students’ answers will vary.

Local Communities

Activity 1
Suggested: individual, then small groups to compare

Mapping is a very useful tool when you want to familiarise yourself with a community, as it helps
to highlight how communities are connected as well as issues like access, which spaces/resources
are shared, and which areas or groups of people are isolated.

In this activity, students are introduced to the concept of mapping communities by choosing a
community that they are familiar with such as their school, workplace or neighbourhood to draw.
When students have finished drawing, encourage them to explain their maps to each other and
describe how they connect to the places, which places are shared by who, which places are
popular, and which places are neglected.

12



Community of interest

Activity 2
Suggested: individual, then small groups to compare

Students’ answers will vary.

Imagined communities

Activity 3
Suggested: pairs, then small groups to compare

Students answers may vary slightly - encourage students to explain why their choices.
Suggested answers:

1. Alocal women’s organisation - a community of interest as they share an interest in supporting
women rather than a particular location

2. The students of a school - a local community as they share the school location

3. NGO health workers - a local community as they share a work place / a community of interest
because they share an interest in healthcare, and may participate in forums etc/ an imagined
community as they may feel connected to a more global network of people working for NGOs and
in healthcare

4. A badminton team - a community of interest as they share an interest in playing badminton

13



Belonging to communities

Discuss

Students’ answers will vary. You could model by giving examples of the communities you feel a
member of, e.g. the area you are from (local), the school you teach at (local), the wider teaching

communities (interest and imagined), any clubs you are part of (interest).

Community projects

Activity 5
Suggested: small groups

There are many different projects that might benefit these three communities and students’
answers will vary. If necessary remind students of the types of community project on page 6.

1. Students start by brainstorming possible problems / needs for the three communities, for
example problems for community a) might include trash and waste management because
there are lots of shops, restaurants and people in the area.

2. Next students discuss projects to address these needs, then complete the table with their
responses. Encourage students to explain and compare their answers with other groups.

Possible answers include:

Types of projects

a)

b)

<)

Political: What kind
of organisation or
social club might be
useful to form?

Example: Developing
a shop owners’
association

Holding monthly
village meetings
with representatives
from all community

groups

Setting up after-
school clubs e.g. a
football club

Forming a teachers’
association and
connecting with
other schools in the
area

Environmental:
What sort of
environmental
problems could be
solved?

Example: Buying
and installing trash
bins for the street
to keep the area
cleaner

Picking up plastic
bags

Installing water
purification systems

Improving the school
buildings

Planting a garden

Economic: What
project could raise
money or increase
resources for these
communities?

Example: Organising
a street fair to
increase business
and attract new
customers

Providing transport
to connect with
other villages and
towns and to make
it easier to sell goods
at other markets

Raising funds
through holding a
concert/ bake sale

14




2.2 A community development approach

Allow students time to read the text and answer questions as needed.

15



Activity 1
Suggested: Pairs

Answers:

1. No - the needs of community members have not been identified, there has been no co-operation
between community members and the project, there is no clear plan to the project, cell phones
have been given to friends rather than identifying people who may need them.

2. No - there are elements of a community development approach but it is not complete. Teachers,
local government officials and parents of students have worked together, showing participation,
and the work has been done by community members giving a sense of ownership. However there
are members of the community who have been left out of the plans and their opinions have not
been asked even though they are affected by the project, so it is not inclusive and may lead to
tensions later on.

2.2.1 Participation

It may be useful to remind students of the unit 1 focus case study as an example of the successful
use of participation and empowerment in projects.

16



Activity 1

Suggested: individual, then small groups to compare

Students’ answers will vary - there is no right order of importance, so students should explain why
they have made their choices.

Activity 2

Suggested: pairs

Answers:

1.

Passive - community members are involved but are not contributing to the design of the project
or making decisions

Passive - community members are contributing, but only resources, not ideas and they are not
influencing changes or decisions

Passive - community members are participating, but are not in control of decisions during the
project

Passive - community members are involved in implementing and producing the results of the
project, but they are not participating in decision making

Active - community members are participating in decision making

17



2.2.2 Empowerment

Students read the text then write answers to the comprehension questions.

Activity 1
Suggested: individual / pairs

Answers:

1. Students’ answers will vary. Possible answers include communities’ lack of power or control over
decision making and actions that affect them; the idea that community development is slower
and more complex than just giving money to solve a problem, so in the past donors may not have
put effort into empowerment and community development; it is easy to accept help/money if it
is offered but without conditions or support there may be no lasting change.

2. People are concerned because this dependency leaves communities powerless to improve their
own situation and they may be easily controlled by others (groups, agencies or leaders).

3. Empowerment helps communities be more independent because they take control over their
own situation and rely less on others.

Discuss
Students’ answers will vary.

Empowerment is quite a hard concept to define - it contains the idea of increasing awareness and
understanding of how actions affect you, gaining control over aspects of your life and participating
in making decisions about your life and circumstances. Empowerment takes time, and continues
throughout a person’s life.

When students have compared their definitions, write a final definition on the board that brings all
their ideas together, and that all students can agree on. Ask students to write it down and use this as
your class definition of empowerment, referring back to it later as needed.

18



Activity 2
Suggested: individual, then small groups to compare

Answers:

1. Empowering members of the community to take responsibility for people’s health provided a
more lasting solution to health problems; this empowerment lead some health monitors to learn
and develop further to become community health workers.

2. Villagers were provided with health and hygiene training to help them understand why and how
they were getting sick, so they had knowledge of their own situation;

Health monitors were chosen by local leaders, so the communities were responsible for making
choices and decisions;

Health monitors were given extra training, so they developed more lasting skills;

Health monitors were members of the community and remained after the project team left, so
the community was responsible for the continued improvement of their own health;

Health monitors were given support in developing skills further if they wished (becoming interns
at the clinic).

3. Thevillage is now less dependent on outside help because they have been provided with
knowledge to understand the link between health and hygiene and individuals in the village are
better skilled to support continued and future improvements.

4. Students’ answers will vary.

2.2.3 Sustainability

Discuss
Students’ answers will vary.
Sustainability means that a community development project will continue have lasting benefits
for a community, and that the community will be able to take responsibility and ownership for the

continued improvements. Sustainability is important so that effort and money is not wasted by
needing to be repeated, but can be ongoing.

19



Important elements for sustainable impact of community projects

Ask students why they think these three components are essential for sustainable community
projects.

Communities need to see improvements so that they see results from their efforts and are
motivated to continue.

Communities need to feel ownership of a project so that they feel invested and in control and want
to see the project succeed.

Communities need to be empowered so they have the necessary knowledge and skills to manage
the project and the confidence to lead and make decisions.

Activity 1

Suggested: individual, then pairs to compare

Answers:

1.

Improvements - the community now has clean water
Ownership - community members were responsible for actions during implementation

Empowerment - community members have the skills to provide themselves with clean water and
the understanding to maintain the system

Improvements - community members were consulted and identified clean water as the most
important need ; they now have a source of clean water. This is important because without
the community identifying the need themselves they may not view project actions as an
improvement.

Ownership - community members were responsible for finding and collecting local materials and
helped to build the filter system. This is important because the community have invested their
time and effort in the project, so will be motivated to continue to maintain the system.

Empowerment - community members received training to build and understand how to maintain
the system, so they have expanded their skills and knowledge. They participated actively in the
project and were given control over decision making and responsibility in sourcing materials.

Students’ answers may vary - this project should be sustainable because it has the three main
elements of sustainability and the community have the skills, motivation and commitment to
continue to care for the system.

20



2.2.4 Impact

Discuss
Students’ answers will vary. Possible answers include:

1. Because they didn’t have anywhere better to put their trash;
Because the river was close to their houses and it was easy to throw the trash in the river and let
the water carry it away.
2. River becomes more and more polluted;
People’s health becomes bad because of polluted river water;
Fishing becomes difficult due to pollution;
Conflicts between neighbours start or increase due to trash in the river water.

3. People meet to discover the needs of everyone on the river;
People understand that the river is important to everyone;
Together everyone thinks of different ways to get rid of the trash.

After discussion, give feedback as a whole class by writing answers on the board.

Explain that this story is about understanding the impact that our actions can have on others. This
is important when planning a project so that it has as much positive impact and as little negative
impact as possible.

Ask students to read the text below.

Balancing positive and negative impact

21



Discuss
Students’ answers will vary. Possible answers include:

It is important to understand the impact of a community project so that you can measure how
successful your project has been and so that you can do things to minimise any negative impact.

It is also important for communities to understand the impact of a project so that they will be
motivated to participate and benefit from improvements, and so that they can discuss any negative
impact they feel.

You could find out what impact a project might have by:
Asking community members - making sure to ask different groups in the community;
Asking neighbouring communities;
Researching the project area;

Finding out the impact of similar projects in other areas;

Activity 1
Suggested: individual research at home, then small groups to compare in class

Students’ answers will vary.

22



unit2 Focus 1

Balancing impact: debate

Divide the class into two groups and allow time for groups to prepare a debate based on the
information provided.

Group 1

Suggested: group

Students answers will vary. Possible answers include:

Reasons to support your argument:
e The dam will provide electricity for the town so there will be fewer power cuts

e People will have a better quality of life e.g. they may be able to use air conditioning

e Business will be able to operate without interruption, so there will be more jobs and people in
the town will have more money

e With more money the town will have more influence

e Children will be able to do their homework with better lighting, so they may do better in school
e With consistent electricity, hospitals will provide better services to care for people

e There will be less pollution as fewer people will use diesel generators during power cuts

e The town will be more modern and may attract more visitors, investors or tourists

Negative impact:
* More people might move to the town, so it might become crowded
e The electricity may be expensive and you may have big bills

 Ifvillagers need to be compensated, where will the money come from ? Your electricity may be
more expensive or you may have to pay a tax.

e If farm land is going to be flooded, the price of some foods may go up.

23



Group 2

Suggested: Group

Students answers will vary. Possible answers include:

Reasons to support your argument:

You will lose your house and your land

Without the money you earn from farming your land you will not be able to provide for your
family

You do not know where you will move to and you will lose your community networks of friends,
neighbours and associations

You will lose your family history - even if you are compensated with money and a new house, you
cannot replace the history of your home

You have always been a farmer, you do not have the skills to get a different kind of job
The dam will cause environmental damage - land, trees, plants and animals will be destroyed

There will be a lot of disruption in building the dam and it will take time, so even if you move to a
nearby area there will be noise and traffic from trucks and building supplies

Benefits:

If you are given compensation you may be able to build a nice home

If you move to an area closer to a town, your children might have better opportunities for
education and training

The dam project may provide the area with improved infrastructure such as better roads and
transport links

When both groups have prepared, bring the class together to hold the debate.

Remind students of the situation - the purpose of the meeting is to decide if the project to build the
dam will go ahead or not. If there is strong disagreement then it will not be possible to go ahead
with the project - in this situation you could encourage students to think of alternative suggestions.

After the Debate

The aim of the debate is for students to see how projects can impact different people in very
different ways. Encourage students to compare their different reactions to the project.

Suggested: whole class

Students answers will vary.

Strategies to minimise negative impact may include:

Providing compensation to villagers
Providing displaced villagers with a new area to live and land to farm

Training schemes to provide villagers with new skills

24



I'IITEA Stage 1: Situational
analysis - collecting data

3.1 Understanding the context
3.2 Collecting data
3.21 Observation checklists

3.2.2 Questionnaires, interviews and discussion
groups

3.3 Technique development

By the end of this unit students will be able to:
e describe the community in which you are working
describe the role of various data collection methods

e develop different techniques for collecting data

25



3.1 Understanding the context

Activity 1

Suggested: individual, then pairs to compare

The answers to these questions are not all to be found in the text, students are expected to think
of their own responses.

Answers:

1.

2.

True - a complete situational analysis means you learn how a community works.

True - these are all important factors that you need to know about a community before you
begin your project, and these should be examined in a situational analysis.

False - community members are best place to describe their problems and what changes they
want to see.

True - project goals and activities should be developed using the information gathered in
situational analysis.

False - both project managers and community members should be involved in evaluating how
successful a project is.

Parts of a community

When preparing a situational analysis it is useful to think of all the parts of a community that you can
to help you understand how they relate to each other and how this might affect your project. The
aspects of a community that you want to consider may be people, places, organisations or groups,
or they might information or relationships. Not all communities will have all aspects.

Discuss

Students’ answers will vary. Other categories that students may think of include religion, law,
environment, transport, infrastructure or communication. Some examples may fall in more than one
category.

Possible examples include:

Information about people - age, gender, religion, ethnicity

Education - schools, teachers, literacy rates

Social | power relationships - gender relations, wealth distribution

Leadership - community leaders, elders

Political | government - political parties, levels of participation, voting system
Issues / problems - unemployment, poor health, land use

Culture/ tradition - full-moon day celebrations, dress

Community organisations - sports clubs, churches/mosques/temples

Economic activity - shops, markets, employment rates, industry

Health - hospitals, clinics, doctors, health workers

26



Activity 2
Suggested: pairs

Some items may correspond to more than one part of the community.
Answers:

1. Economic activity

2. Community organisation / leadership

3. Health

4. Transport/infrastructure
5. Government/ law

6. Social relations

7. Infrastructure

8. Leadership

9.

Economic activity

10. Education

11. Economic activity

12. Issues/ problems

13. Economic activity / land distribution / environment
14. Economic activity / transport

15. Economic activity

16. Political /| government

17. Leadership

18. Community organisation / issue / problem
19. Transport

20. Culture/ tradition

21. Education/ culture/ tradition

Discuss
Students’ answers will vary.

27



3.2 Collecting Data

Students read the text then answer the comprehension questions.

Activity 1
Suggested: individual / pairs

Answers:
1. False - surveys can also be useful during the monitoring and evaluation stages

2. False - one of the purposes of conducting a survey is to hear from the community what they
themselves would like to see changed

3. True-there are several different ways to collect data, and it is useful to use more than one
method for the same situational analysis

28



Activity 2

Suggested: individual, then pairs to compare

Answers:

1. Questionnaires c. A written set of questions with a choice
of answers, completed independently by

participants

2. Observation checklists , , .
a. A written list of items completed

independently by the project team

3. Interviews d. Asking questions to individual participants,
one at a time

b. Asking questions to groups of several

4. Discussion Groups O R
participants together to hear their opinions

3.2.1 Observation checklists

29



Activity 1
Suggested: pairs, then small groups to compare

If you are in a school, students can walk around the school buildings together and complete the
checklists. This activity can be used as the start of a mini-project to discover what projects might
be suitable for your school. If you are not in a school, students can complete the checklists with
information they remember from a school they are familiar with.

If it is not possible for your class to complete their own observation checklists, students could
look at the examples on the following pages and discuss which points might be areas for projects,
and how they would follow-up further (such as with interviews).

Students’ answers will vary. Possible answers include:
1. See example observation checklist on next page.
2. See example observation checklist on next page.
See example observation checklist on page 32.

Students’ answers will vary.

vooR W

For example, if you observe the students don’t have a covered area to play when it is raining,
your project might involve building a sheltered playground.

3.2.2 Questionnaires, interviews and discussion groups

Asking the right questions

30



Example observation checklist for school buildings:

Observation Points: Yes/No | Number: Remarks:
Classrooms:
How many classrooms are there? 8 6 medium sized and 2 smaller
How many students are in each .
2 25-30 max.20 in the smaller rooms
classroom (on average)?
Are any classrooms usually empty No 0 rooms are always full, sometimes teachers
during the school day? use outside space too
What condition are the classrooms quite good - freshly painted last year in light
in? colours; desks are old and heavy; classrooms
get very hot, not much air movement -
sometimes teachers leave classroom doors
open
Facilities:
Are there separate toilet facilities for v b d -
boys and girls? es 4 2 for boys and 2 for girls
Is there a canteen or lunch area? Yes ; lunch area is quite small - students have
lunch at different times
Is there space for children to play Yes ) large playground, but no covered area, so
during breaks? nowhere to play when it is raining
Is there any greenspace near the a park on the other side of the road, but
hool? Yes - - . .
school? buildings on either side of the school.
Other:
Is there a carpark? very small - only big enough for a few cars
Yes ) (not all teachers); parents park their cars in
the street in the morning and afternoon for
drop-off and pick-up
Is there much traffic near the school? .
some - road gets busy in the afternoon
Is there a computer room? Classroom 1 has 3 computers - if classes
No 0 want to use the computers, teachers must
arrange to use this room
Is there a separate staff room fo